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Castlewood Primary School 
SELF-EVALUATION 2016-17 

 
Context 
Castlewood is a single form entry through primary school in an affluent area in the expanding village of Southwater, outside Horsham. The number on roll is 199. 
There are more boys than girls attending the school. Proportions of FSM, EM, EAL and SEND pupils are very low.  There are 3 CLA pupils. The pupil population is 
stable. 
 
Castlewood has a defined catchment area, but the nearby infant and junior academies are able to expand their PAN as numbers in the village increase. This has 
not had a detrimental effect on pupil numbers as Castlewood remains a popular school and is usually up to maximum numbers in Year R. 
 
There is an acting senior leadership team as a result of the Deputy Head and KS1 Leader on maternity leave. The head teacher has been in post since 2005.  The 
school has seen 6 maternity leaves (+ returns) in the past 3 years, including both the deputy head and KS1 leader. All maternity leaves have been appropriately 
covered by the school, leaving no gaps in provision. Currently, there is one class with job share teachers. The head teacher is retiring in December 2016 and a 
new head has been recruited. 
 
Ofsted 2013 
‘This is not yet an outstanding school because…’ 

 
The impact of the school’s actions since 2013 

 
• Achievement is not yet outstanding because 

occasionally teachers do not have high enough 
expectations, so progress made by some pupils 
slows, especially that of the most able 

 
• Plans for further development are appropriate 

but lack a sufficiently sharp focus on pupils’ 
achievement to accelerate the drive for 
improvement 

 
 
  
 

 
Outcomes now significantly above average in EY, phonics, KS1 and KS2. Most able pupils achieve 
very well. There has been a relentless focus on the quality of teaching and learning, CPD and 
monitoring. Teachers undertake regular peer observations and visit other schools.  
Overall Formal Observations now show 70% good+ (3 temporary teachers currently) 
 
School Improvement Plans now have a sharper focus on achievement 
There is now rigorous monitoring by GB against SIP. The school is held to account for impact on 
priorities. 
Challenging targets are used for the SIP 
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Current school development priorities 16-17 Impact seen 

• 85% pupils in each cohort to meet end of year 
expectations in read/writing/mathematics. 10% 
to work at Greater Depth and exceed met in KS1 
and KS2. 

 
• Raise standards in writing by high focus on 

spellings and systematic approach towards 
editing. 
 

• Raise standard in mathematics by embedding 
maths skills in open ended activities, application 
to problem solving. 

 

 
• All teachers have target sheets with identified pupils to be tracked more closely 

 
• Spellings taught daily, agreed systematic revision programme of patterns taught 

 
• Staff meeting discussion and agreement on our approach to editing, monitoring books to find 

impact. 
 

• Staff CPD on improved strategies to use- questioning, pre- teaching, improved use of 
concrete, visual before abstract. Improved open ended activities, problem solving, reasoning 

Overall Effectiveness      
The quality of teaching, learning and assessment is 
outstanding.  
All other key judgements are likely to be outstanding. 
In exceptional circumstances one of the key judgements 
may be good, as long as there is convincing evidence 
that the school is improving this area rapidly and 
securely towards outstanding.  
The school’s thoughtful and wide-ranging promotion of 
pupils’ spiritual, moral, social and cultural development 
and their physical well-being enables pupils to thrive.  
Safeguarding is effective. 

Evidence 
• Outcomes are well above average and progress in school is strong for nearly all groups July 15 
• Though July 16 showed a dip in attainment end KS2 in writing and Mathematics, the school is 

confident that the measures that they have put in place will support improved results in July 
17. 

• The majority of teaching is at least good. 
• Assessment systems support the school’s needs very effectively and are consistently used 

through effective staff CPD 
• School leaders have developed and improved monitoring procedures to ensure rigorous and 

robust monitoring to support steady improvement of raised standards across the school. 
• Governors have developed further in their role of support and challenge through rigorous self-

review and continued CPD. 
• There is a strong sense of team among all staff with shared vision and values. Staff are 

committed to continuous improvement and excellent outcomes for pupils. 
• Behaviour, welfare and personal development is outstanding 

Safeguarding is effective  
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Historical data - 2013, 2014 and 2015 
Attainment trends 
Historically, the percentage of children achieving a Good Level of Development (GLD) at the end of 
the Early Years Foundation Stage (EYFS) has been consistently above the national average. Over 
recent years, the percentage of Year 1 children taking the Phonics Screening check, achieving the 
Government's required standard, has been consistently above the national average.  
The Key Stage 1 (KS1) average point score in all subjects (RWM) has been consistently / significantly 
above the national average. Furthermore, over the past few years, the Key Stage 2 (KS2) average 
point score in all subjects (RWM) has been consistently significantly above the national average. 
 
Progress trends 
Since 2013, in general, the KS1 to KS2 value added measure for all subjects (RWM - Reading, Writing 
and Maths) has been consistently around the 100 score. 
 
Summary Strengths July 2016 
Yr R GLD (Good Level of Development) consistently above National 
KS1 the proportion of disadvantaged pupils for EYFS was close to or above National 
Yr 1 Phonic screening consistently above National 
KS1 the proportion of disadvantaged pupils that met expected standard was above the National 
figure. 
 
Weaknesses 
KS1 (Yr 2) in reading, writing, mathematics no pupils working at greater depth  
KS2 (Yr 6) Attainment in Writing and Mathematics below Government expectations 
Yr 6 Progress no pupils achieved working at Greater Depth and at least 2 more middle ability 
pupils needed to meet National expectations.  
 
 

• July 2016 Data 
• Combined Reading, Writing and Maths was 57% when compared to the National Combined 

Average of 53%  
• Reading was 78% when compared to the National Reading Average of 66%  
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• Writing was 64% when compared to the National Writing Average of 75%  
• Maths was 64% when compared to the National Maths Average of 70%  
• Spelling, Punctuation and Grammar (SPAG) was 75% when compared to the National SPAG 

Average of 72%  
 
Forecasting July 2017  
Year 2 
The percentage on track to meet targets based on end Autumn 2016 percentages: 
All Group – 18/24  74% 
Boys – 10/16 62% 
Girls – 8/8 100% 
SEN – NA 
FSM – 1 pupil 0% 
EAL – 0% 
 
Year 6 
All Group –20/29 pupils 69% 
Boys – (13/19) 68% 
Girls – (7/10)    70% 
SEN – 0/1  0% 
FSM – 2/5 40% 
EAL – 0/1  0% 
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The Effectiveness of Leadership and Management   
1/2 

 
 

Description  Evidence 

Leaders and governors have created a culture that enables 
pupils and staff to excel. They are committed unwaveringly 
to setting high expectations for the conduct of pupils and 
staff. Relationships between staff and pupils are exemplary. 
 

Staff surveys and pupil feedback responses provide evidence that the positive relationships 
between leaders, staff and pupils exist and support the progress of all pupils at the school.   

Staff Questionnaire Aut 15 100% questions were either judged strongly agree or agree by staff eg 
Children are safe in this school 92% strongly agree, 8% agree 
Pupil questionnaire Aut 15  over 90%+ positive responses for each question  eg 99% responded I 
learn a lot in lessons 

Parent questionnaire Aut 15  95% + positive comments for each question eg 100% responded my child 
is taught well. 

Leaders and governors focus on consistently improving 
outcomes for all pupils, but especially for disadvantaged 
pupils. They are uncompromising in their ambition. 
 

Monitoring progress of groups including Pupil premium evidences that all Pupil premium pupils are 
making progress on the intervention programmes they are on. LT /Key Stage discussions regularly 
include the progress of Pupil Premium pupils.   
Data tracking shared termly with Governors, tracking groups of pupils including disadvantaged 
ensures that Governors have an accurate overview of performance 
Governor termly visit reports, particularly the planning, tracking and monitoring team evidence that 
there has been discussions with pupils and staff about progress.  
Impact: July 2016 Yr 6 -1/4 PP pupil achieved Met in RWM    Yr 2- 1/2 PP pupils achieved M et 
RWM 
1/1 Yr 1 PP pupil with significant emotional issues met Yr 1 Phonics test. 

The school’s actions have secured substantial improvement in 
progress for disadvantaged pupils. Progress is rising across 
the curriculum, including in English and mathematics. 

 

Data 13/14 Inspection Dashboard- no weaknesses identified 
Yr R: FSM gap GLD 80 (2 pupils), Yr 1: Phonics gap 90 (1 pupil), Yr 2 RWM gap -10,-17,-10, (1 pupil) 
Yr 6: RWM -12, -8, -15 (4 pupils) 
 
Data 14/15 Inspection Dashboard- no weaknesses identified 
Yr R FSM gap GLD-14% (1 pupil), Yr 1 -11%, Yr 2 46% (2 pupils), Yr 6 RWM L4+ 0% (2 pupils) 
 
Data 15/16  Inspection Dashboard 
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KS1 Progress disadvantaged pupils was a strength in EYFS and Yr 1 
The school has worked hard in closing the gap for PP pupils. 
Yr R  100% met (1 pupil) GLD, Yr 1 Phonic screening 100%met (1 pupil) 0% met RWM, Yr 2 50% RWM 
(2 pupils) Yr 3 0% met RWM (2 pupils), Yr 4 60% met RWM (5 pupils), Yr 5  50% met RWM (4 
pupils), Yr 6 25% met RWM (4 pupils).   

Governors systematically challenge senior leaders so that 
the effective deployment of staff and resources, including 
the pupil premium, the primary PE and sport premium and 
SEN funding, secures excellent outcomes for pupils. 
Governors do not shy away from challenging leaders about 
variations in outcomes for pupil groups, especially between 
disadvantaged and other pupils.  

Governor visits, Resources and Q&S meetings, evidenced in minutes.  Heads Report reviewed and 
scrutinised by governors so that questions can be discussed in FGB.  HTPM robust process validated 
by external advisor from County. Termly meetings with Governors and Headteacher to discuss 
progress towards targets.  Impact: Governors have a good understanding of areas of 
strength/weakness in the school 
 

Leaders and governors have a deep, accurate understanding 
of the school’s effectiveness informed by the views of 
pupils, parents and staff. They use this to keep the school 
improving by focusing on the impact of their actions in key 
areas.  
 

As a result of our questionnaires we are clear about our key strengths and areas for development. 
Key strengths- questionnaire results for all groups was overwhelmingly positive in all areas. As we 
always strive to do better we focussed on looking at the lowest scores to see how we might further 
improve. 

eg Pupil questionnaire 91% pupils said ‘Behaviour is good in my school’. We discussed this at School 
Council and Class Council. Impact: introduction of the red report for any pupils that have persistent 
low level behaviour and are in ‘Time Out’ 5 times in a week, parents also informed. 

Leaders and governors use incisive performance management 
that leads to professional development that encourages, 
challenges and supports teachers’ improvement. Teaching is 
highly effective across the school. 
 

The common Performance Management objectives: 
Our Performance Management objectives are based on: progress/attainment data, the other two will 
be linked to   areas that staff need to further develop from the previous year. They are also linked 
to the SIP. 
CPD- Good practice shared at Key Stage meetings/Staff Meetings. These are planned carefully to 
ensure that we link them to the SIP and identified areas that we need to further develop. 
Leadership training course, Middle Leader training, SLE training. Staff have the opportunity to 
observe practice in another school, attend locality focus meetings, coaching sessions in pairs, attend 
specialist courses eg speech, parenting support to build capacity in our school. CPD folder evidences 
the courses that staff attend. Staff have the opportunity to request CPD opportunities through 
EPD. Impact 3 identified staff confident to step up as Key Stage Leaders to cover LT on maternity 



	   7	  

leave. One member of staff will be SLE working for Teaching School Alliance 24, two members of 
staff trained as lead Locality moderators. 

Staff reflect on and debate the way they teach. They feel 
deeply involved in their own professional development. 
Leaders have created a climate in which teachers are 
motivated and trusted to take risks and innovate in ways 
that are right for their pupils.  

All Staff Meeting and Key Stage Meetings focus on an aspect of Teaching and Learning which are 
minuted. Staff consistently judged outstanding are given greater autonomy to innovate ways to 
develop their teaching and share their practice. All staff are encouraged to take risks and to 
reflect on the best ways of delivering the curriculum. INSET days are used to improve and develop 
Teaching and Learning. A summary of staff CPD is shared with Governors every term. Impact- eg 
strong phonics teaching in KS1, GPS- staff confident to teach in KS2,  

The broad and balanced curriculum inspires pupils to learn. 
The range of subjects and courses helps pupils acquire 
knowledge, understanding and skills in all aspects of their 
education, including the humanities and linguistic, 
mathematical, scientific, technical, social, physical and 
artistic learning.  
 

Science: pupils participate in a range of experiments eg focus on English and Mathematics embedded  
Art-Pupils have the opportunity to work with a range of materials and study different artists in 
2D/3D 
PE- Developing skills progression throughout the school/experts coaching programme 
History/Geography- pupil’s develop greater knowledge and empathy for different cultures, countries 
and era. Developing critical thinking  
Computing- weekly code club, increased coding being taught across the school 
MFL-By upper KS2 pupils are encouraged to speak in simple sentences 
A range of clubs on offer including sports/external sport events, art, music, computing, cooking. 
Neighbourhood watch.  
Impact of monitoring: Increasingly working to ensure that there are opportunities to embed skills 
taught in English and Maths through these subjects. 

Pupils’ spiritual, moral, social and cultural development and, 
within this, the promotion of fundamental British values, are 
at the heart of the school’s work.  
 

Spiritual- Reverend Godfrey regularly delivers assemblies, carefully planned whole school, Key 
Stage, House assemblies  
Moral – PSHE curriculum greater emphasis on critical thinking.  
Social-Peer Mentors/Play Leaders 
Cultural British values feed through everything we do. 
We are a Rights, Respecting school and work with other Locality schools on a range of initiatives.  
 

Leaders promote equality of opportunity and diversity 
exceptionally well, for pupils and staff, so that the ethos 
and culture of the whole school prevents any form of direct 

We work hard to ensure that we are consistent in our approach using rewards and sanctions 
throughout the school and that these are understood by all pupils. We keep our PSHCE curriculum 
under constant review to ensure that it supports the needs of the pupils. We support pupils to 
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or indirect discriminatory behaviour. Leaders, staff and 
pupils do not tolerate prejudiced behaviour. 

participate in events such as the Ambassador programme, Peer Mentoring programme 
Pupils are regularly given opportunities to take part in an external event or a school initiative where 
they may not have been an immediate choice so the child can develop additional skills. Impact 
increased confidence of vulnerable pupils. 

Safeguarding is effective. Leaders and managers have 
created a culture of vigilance where pupils’ welfare is 
actively promoted. Pupils are listened to and feel safe. Staff 
are trained to identify when a pupil may be at risk of 
neglect, abuse or exploitation and they report their 
concerns. Leaders and staff work effectively with external 
partners to support pupils who are at risk or who are the 
subject of a multi-agency plan. 

Headteacher and Deputy Head Designated Members of Staff (Acting KS1 Leader Designated 
member of staff in absence of the Headteacher whislt Deputy Head on maternity leave). Annual 
Child Protection training for all staff in the Autumn term. The school works closely with a range of 
agencies to support any pupil’s at risk. Monitored by Governors.  
Impact: Feedback from questionnaires – Parents/Staff/Pupils feel the school is  a safe place eg 
100% parents questionnaires returned Aut 15 Castlewood is a safe place 

Leaders’ work to protect pupils from radicalisation and 
extremism is exemplary. Leaders respond swiftly where 
pupils are vulnerable to these issues. High quality training 
develops staff’s vigilance, confidence and competency to 
challenge pupils’ views and encourage debate. 

All teachers and governors are Prevent trained.  Impact:  we have completed a prevent audit and 
shared with staff. We have identified vulnerable pupils across the school and some of these are 
supported by Peer Mentors. We have made staff aware of the importance of questioning to 
challenge the critical thinking of pupils through eg PSHE- discuss stereotyping/impact of media- how 
it affects groups of pupils and challenge stereotypes.   
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Quality of Teaching, Learning and Assessment  
Description  Evidence 
Teachers demonstrate good knowledge and understanding of 
the subjects they teach. They use questioning effectively 
and demonstrate understanding of the ways pupils think 
about subject content. They identify pupils’ common 
misconceptions and act to ensure they are corrected. 
 

Heads Report July 2015-2016 overall judgements 90 % good+ teaching through paired leadership.  
Observations and GB visits show evidence of all teachers using higher order questioning to probe 
pupils’ understanding.  
See Quality Assurance File. Moderation meetings almost all judgements upheld in Locality and 
County moderations. See moderation file.  
Heads Report Dec 2016 overall judgement 70% good +(3 temporary teachers covering maternity) 

Teachers plan lessons very effectively, making maximum use 
of lesson time and coordinating lesson resources well. They 
manage pupils’ behaviour highly effectively with clear rules 
that are consistently enforced. 
 

Monitoring curriculum overview shows that all objectives are mapped across the year 
Subject Leader monitoring of subject action plans, ensures that staff are aware of any areas that 
need to be further developed through discussion at Key stage of Staff meetings.  
Informal drop ins and Formal observations indicate that the overwhelming majority of pupils behave 
well. We have an agreed reward and sanction system across the school that is used and understood 
by adults and pupils. We monitor the behaviour of all pupils on a termly tracking system where we 
track attitudes, behaviour, social development. Class Teachers keep logs of low level behaviour. For a 
small minority of pupils that need additional support with boundaries, we have a red report system 
and we work closely with parents and set up individual reward/sanction systems if required.  
(External report from LA reported to GB) 

Teachers provide adequate time for practice to embed the 
pupils’ knowledge, understanding and skills securely. They 
introduce subject content progressively and constantly 
demand more of pupils. Teachers identify and support any 
pupil who is falling behind, and enable almost all to catch up. 
 

Short term planning identifies differentiated lessons and sequences of lessons where skills can be 
developed over time. Opportunities for independence are planned particularly during early morning 
work. Time is allocated for pupil’s to embed knowledge, skills, understanding in independent Maths 
and English activities. Staff identify pupils that need additional support through in class questioning, 
marking, formative assessment –spreadsheets, adaption planning. Assessment sheets identify those 
who need additional support to catch up- either supported through our intervention programmes or 
additional time allocated to reinforce skills more securely. 
 

Teachers check pupils’ understanding systematically and 
effectively in lessons, offering clearly directed and timely 
support. 
 

Staff use mid plenaries in lessons to address misconceptions. Pupils are routinely encouraged to 
self- assess their learning. Assessment sheets completed indicate any pupils who need additional 
support.  Pupils able to choose ‘jog/ run /sprint’ activities  to challenge themselves. 
 

Teachers provide pupils with incisive feedback, in line with 
the school’s assessment policy, about what pupils can do to 

Where appropriate staff inform next steps in marking and pupils are encouraged to respond. 
A green pen system used in books. Pupils self- assessment (smiley faces, confirmed by Governor 
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improve their knowledge, understanding and skills. The pupils 
use this feedback effectively. 
 

visits)  
Ongoing work to ensure consistency of feedback approach in all classes as there are 3 temprary 
teachers covering maternity leave. 

Teachers set challenging homework, in line with the school’s 
policy and as appropriate for the age and stage of pupils, 
that consolidates learning, deepens understanding and 
prepares pupils very well for work to come. 

Homework is focussed on consolidating spellings, times table and reading so that pupils can then use 
and apply these skills in class. This is planned in advance over the term. Pupils are offered choice in 
termly take home tasks.  

Teachers embed reading, writing and communication and, 
where appropriate, mathematics  well across the curriculum, 
equipping all pupils with the necessary skills to make 
progress. For younger children in particular, phonics teaching 
is highly effective in enabling them to tackle unfamiliar 
words. 

GLD has been consistently above National 
Phonic screening results have been consistently above National 
2016 KS1 results in RWM 67% 
2016 KS2 results in RWM 57% (Nat 53%) 
Consistently high expectations of English/Maths  to embed in other subjects is an area of focus for 
Sept 16 
Govs monitoring evidence for maths and English across the curriculum.  

Teachers are determined that pupils achieve well. They 
encourage pupils to try hard, recognise their efforts and 
ensure that pupils take pride in all aspects of their work. 
Teachers have consistently high expectations of all pupils’ 
attitudes to learning.  
 

Teachers have high expectations and may ask pupils to redo or improve their work. An identified 
group of pupils across the school have additional support with fine motor skills to improve 
handwriting. Handwriting on displays is well presented.  
 Sept 16 onwards continue to monitor consistency across the school as 3 temporary teachers. 
Hard work and effort is rewarded in celebration assemblies via certificates, stickers, class merits. 
Pupils are proud to receive these in school. Feedback from parents and pupils is that they value 
certificates from achievements in school as well as also acknowledging effort and hard work in 
achievements outside school ie- we focus on the whole child.  

Pupils love the challenge of learning and are resilient to 
failure. They are curious, interested learners who seek out 
and use new information to develop, consolidate and deepen 
their knowledge, understanding and skills. They thrive in 
lessons and also regularly take up opportunities to learn 
through extra-curricular activities.  
 

Feedback from pupil and parent questionnaires, pupil discussion via Governor visits and LT pupil 
discussions indicate that the overwhelming majority of pupils are keen to learn. Work across the 
school on the 5 Rs: Resilience, Risk taking, Relationships, Responsibility and Resourcefulness has 
encouraged pupils to identify times when they have needed to use these skills to face challenges in 
our curriculum. 2016 Termly  Governor certificates presented for ‘Character’ to support this 
process. Take up of clubs is 82% pupils. Of that 67% SEND and 92% PP KS2 are involved in clubs 
100% have participated in completive activities. 50% in KS2 pupils have participated in competitive 
opportunities 
  
Open Ended/Independent tasks. Pupils are encouraged to ask open ended questions eg hot seating, 
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staff modelling, philosophy and ethics display in corridor Aut 16 
Pupils are eager to know how to improve their learning. They 
capitalise on opportunities to use feedback, written or oral, 
to improve.  
 

Pupils are encouraged to write in green pen in books either in response to feedback or to 
communicate about their learning.  Pupils are able to talk about the marking system and how it helps 
them improve. Children regularly use success criteria to improve their work as well as editing, work 
partner, using teacher comments to improve. 
Evidence from GB visits shows pupils talk confidently about how teachers’ feedback improves their 
work 
 

Parents are provided with clear and timely information on 
how well their child is progressing and how well their child is 
doing in relation to the standards expected. Parents are 
given guidance about how to support their child to improve.   
 

We have amended our Annual Reports to parents in line with the New Curriculum. We have also sent 
out additional letters to explain the reporting system. July 16 33% parents feedback on new reports 
and assessment system. Almost all parents found the reports helpful. 9% made comments 
individually thanking teachers. 
At termly Parents Evenings- all parents receive a progress sheet- identifying areas that their child 
could further develop at home. Parent feedback from this has been very positive. 
Parent workshops to support eg spellings, phonics, maths are usually well attended. Pupils in KS2 also 
are keen to lead some of the workshops 

Teachers are quick to challenge stereotypes and the use of 
derogatory language in lessons and around the school. 
Resources and teaching strategies reflect and value the 
diversity of pupils’ experiences and provide pupils with a 
comprehensive understanding of people and communities 
beyond their immediate experience. 

Leaders and Governors are aware that Castlewood is predominantly white British and of the need to 
develop awareness other cultures and faiths. We have a whole school system of rewards and 
sanctions which are shared with pupils. We are developing critical thinking to challenge stereotypes. 
We promote respect within the school and use of positive language as part of our ethos. Our topics 
are planned to ensure we discuss a range of cultures/faiths and global issues.  Outside visitors 
support this experience eg Antarctic explorer, Historic society-Nelson.  Jeremy Quinn MP – visit to 
discuss democracy and British values. 
Magistrate, chief inspector visits to school – Neighbourhood Watch. 
Newsletter Sept 16 – parents asked to talk about their culture/religion/their job- why Eng/Maths 
important. 
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Personal Development, Behaviour and Welfare  1  
Description  Evidence 
Pupils are confident, self-assured learners. Their excellent 
attitudes to learning have a strong, positive impact on their 
progress. They are proud of their achievements and of their 
school.  
 

Observations and governor visits reflect pupils’ high levels of confidence, aspiration and pride in 
themselves and their school.  Governor interviews and 99% pupil questionnaire in Nov 2015 show 
pupils value their school and that they learn a lot in lessons and feel that the School Council and 
Ambassador programme allows them to have strong voice. The Unicef Rights Respecting School 
Programme (run in many locality schools including the key feeder secondary) is a strength.   
Pupils say they value the ‘house’ system and see it as healthy competition and helpful for mixing 
different ages. Celebration assemblies, certificates and class merits are valued by pupils. 
100% parents from school parent survey would recommend Castlewood (Nov 2015) 
 

Pupils discuss and debate issues in a considered way, showing 
respect for others’ ideas and points of view. 
 

Pupils are democratically elected on the School Council which promotes a system of bring ideas and 
issues to the table, with subsequent debate. 
During national election, school elections were simultaneously held with pupils producing a manifesto 
and debating why they should be school Prime Minister. 
Formal debating styles/rules are taught during curriculum time, with class debates held. 
 

Pupils are well prepared to move to secondary school. 
Pupils understand how their education equips them with the 
behaviours and attitudes necessary for success in their next 
stage of education. 
 

Yr 6 pupils say they feel well prepared for secondary school because they have had plenty of 
opportunity to discuss it and visit the schools through sporting, ambassadorial (etc.) links. Links with 
the three key feeder secondaries are strong. Additional transition support is given to 
SEND/vulnerable pupils. 
The school promotes independence effectively, with all Yr 6 pupils offered a residential.  
Role model positions awarded to Upper KS2 pupils with positions such as Play Leaders, lunch 
monitors, Peer Mentors, Tutors etc., available.  
 

Pupils value their education and rarely miss a day at school. No 
groups of pupils are disadvantaged by low attendance. The 
attendance of pupils who have previously had exceptionally 
high rates of absence is rising quickly towards the national 
average. 
 

0% Persistent absence in 2015 and 2016. Absence well below national averages. Clear emphasis for 
parents on the need to attend. Fines for unauthorised absence have not needed to be used. Any pupil 
below 90% attendance each term has triggered a face-to-face discussion between parents and head 
with information on child’s attendance indicating the number of absences and disrupted weeks. 
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 Spring  2016 Summer 2016 Autumn 2016 
Whole School 97% 97% 97% 
More 90% 
attendance 

95.5% 97.5% 94% 

More 95% 
attendance 

83% 77% 81% 

SEN  more 90%    
4 pupils 

50% (2 pupils less 
than 90%- illness) 

100% 50%        (2 pupils) 

SEN more 95% 50% 0% 0% 
Ethnic min more 
90%  
10 pupils 

90% 100% 88% 

Ethnic min more 
95% 

70% 70% 88% 

FSM more 90%  
(Forever 6 )  
19 pupils 

95% 100% 89% 

FSM more 95% 
(Forever 6) 

85% 74% 63% 

 

Pupils’ impeccable conduct reflects the school’s effective 
strategies to promote high standards of behaviour. Pupils are 
self-disciplined. Incidences of low-level disruption are rare.  
 

Governor observations during formal and informal visits support school self-evaluation that 
behaviour continues to be outstanding. Around the school, pupils are well-mannered, polite and show 
respect to each other and adults. Pupils are fully aware of the school system for rewards and 
sanctions and this is used consistently. Class Charters are set up and reviewed regularly.  Behaviour 
policy strong is and is adhered to. 6 pupils (3% of school) have been identified as being more 
susceptible to low level behaviour issues with subsequent strategies in place.  As a result, low level 
disruption is rare.  The school deal effectively with the 3 CLA pupils 
British values are effectively promoted, as a result tolerance and respect are clear in all behaviour. 
There are too few responses to register on Parent View but parental questionnaires show that 98% 
behaviour is good Nov 2015 and 100% would recommend the school. 
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Many instances where pupils’ behaviour is commended on school trips by members of the public.  
For individuals or groups with particular needs, there is 
sustained improvement in pupils’ behaviour. Where standards 
of behaviour were already excellent, they have been 
maintained.  
 

Fixed term exclusions are extremely rare (just two in 10 years.) This has been followed up robustly 
through local authority Behaviour Support Team and has been dealt with effectively. Pupils with 
social/emotional needs are effectively supported to contain behavioural outbursts. Very little 
instance of pupils swearing at each other, never at a teacher. TAs/MMS /teachers have log  
Sept 16 Behaviour log: logs extreme behaviour and persistent low level disruption. 
Revised sanction system – every Time Out recorded in log book in each classroom.  
Targeted parenting programme improved home/school links and provided strategies for behavioural 
issues at home 

Pupils work hard with the school to prevent all forms of 
bullying, including online bullying and prejudice-based bullying. 
 

In 14-15/15-16 There are no discrimination or harassment based on ‘protected characteristics’ 
(disability, gender reassignment, race, religion or belief, sex, sexual orientation, age, pregnancy and 
maternity), racial incidents or formal complaints of bullying. 
 
Pupils understand what constitutes bullying (and can define it) and what they would do about it (ie 
tell their teacher.)  They say that there occasionally friendship niggles, but generally they are able 
to resolve them through ‘civilised conversation’. Impressively, older pupils are able to show empathy 
with a hypothetical bully, saying that this behaviour usually hides certain problems.  They are also 
aware of the implications of using language such as ‘gay’ and ‘terrorist’ in inappropriate contexts and 
can explain why this is offensive. 
The Yr 5 ‘Peer Mentor’ programme was completed in March 2016 and now operates effectively. 
 
The linked Police School Liaison Officer has visited the school annually to raise awareness of online 
bullying to children and parents.  New tab added to website with recommended links. 

Staff and pupils deal effectively with the very rare instances 
of bullying behaviour and/or use of derogatory or aggressive 
language. 
 

Racial incident book  shows no instances of derogatory or aggressive language logged since 2006 
School procedures for dealing with discriminatory language are robust. There has been a recent 
incident of a homophobic word being used by a KS2 pupil which resulted in the head teacher 
discussing the appropriateness of such language with the class. The school reports that pupils are 
not routinely taught about homophobic language (which forms part of the wider PSHCE programme), 
but that this is dealt with as the situation occurs. 
The Behaviour Log shows that there have been no significant behavioural incidents in the past 10 
years. 
Staff and leaders are able to diffuse and nip in the bud potential incidents before they occur. 
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The school’s open culture actively promotes all aspects of 
pupils’ welfare. Pupils are safe and feel safe at all times. They 
understand how to keep themselves and others safe in 
different situations and settings. They trust leaders to take 
rapid and appropriate action to resolve any concerns they 
have. 
 

Pupil, parent and staff questionnaires have been synthesized and show that 90%+ of these groups 
agree or strongly agree that the school keeps children safe and that pupils are happy. 
Pupils are unanimous that they would recommend Castlewood. They say that it is a nice place where 
they feel safe. They say teachers are approachable and that problems are addressed (for example, 
through the worry box or friendship benches).  
The school considers that there are currently no girls at risk of FGM. If this became a concern, the 
school would treat it as a CP case. 

Pupils can explain accurately and confidently how to keep 
themselves healthy. They make informed choices about 
healthy eating, fitness and their emotional and mental well-
being.  
They have an age-appropriate understanding of healthy 
relationships and are confident in staying safe from abuse and 
exploitation. 
 

Pupils say that they are encouraged to do lots of sporting activities although say that PE lessons are 
sometimes cut short. Some pupils are not fond of the dance element in the curriculum. They can talk 
about how healthy school dinners are and the importance of eating healthily. Impact: 
Class and School council topic Spring term 16 was to promote ways for pupils to be increasingly 
healthy  - School Council led whole school assembly about sugar in our diet/encouraged pupils to look 
at packaging, leaflets sent home.  
PSHCE includes work in staying fit and healthy in every year group? 
PSHCE has age appropriate topics on relationships and adolescence. 100% agree to SRE. 
Sports premium funding has been well used and includes increased extra-curricular opportunities 
including golf and other team sports.  Many clubs currently being oversubscribed. 
75% of pupils in Upper KS2 represent the school in outside sporting events? 
Pupils are encouraged to have healthy lunchboxes. A meeting with parents is arranged if we feel that 
this is an issue. 
HLTA monitors which pupils do ex-curric clubs? The school encourage less active / overweight pupils 
by offering sports such as bowls, archery 
The school makes effective use of a Learning Mentor and Primary Mental Health Worker (funded 
through the locality) to support pupils’ mental well-being. 3 pupils have been supported in the past 3 
years. 

Pupils have a very good understanding of how to stay safe 
online and of the dangers of inappropriate use of mobile 
technology and social networking sites. 
 

School actions for keeping safe on line are thorough. A new tab has been added to website with 
recommended links for parents. The school website contains filters and PC Beckley visits annually to 
discuss internet safety. No pupil mobile phones are permitted in school. The school addresses 
internet safety in its parenting course. KS2 pupils are clear that they understand the dangers of 
giving out personal information on-line and can say what the school does to keep them safe. 

Pupils’ spiritual, moral, social and cultural development equips 
them to be thoughtful, caring and active citizens in school and 

There is a wide variety of ‘role model’ positions in school such as House captains, RRR reps, School 
Council reps and Peer Mentors. The school also ensures	  that	  all pupils have opportunities to 
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Outcomes for Pupils                                          1 
                                                                                 
 

	  

Description  Evidence 
Throughout each year group and across the curriculum, 
including in English and mathematics, current pupils make 
substantial and sustained progress, developing excellent 
knowledge, understanding and skills, considering their 
different starting points.  
 

Historical 
• Outcomes have improved further over the past three years and show many elements of 

outstanding, In both KS1 and KS2, there is parity between the performance of subjects 
and attainment has been well above average for some years. Much of RAISE shows Sig+ for 
attainment. 

• Pupils make substantial and sustained progress - considering their starting points – 
throughout each year group and across the curriculum. The proportions making expected 
progress is high. In 2015, all children made at least expected progress in every subject. 
The proportion making more than expected progress is just below national expectations 
because attainment in KS1 is so high. 

• There are very few disadvantaged pupils, but they do as well as their non-disadvantaged 
peers in end of key stage assessments and better than disadvantaged pupils nationally. 

• SEN pupils make good progress from their starting points, even though they may not attain 
as highly.  

• Pupils are articulate and can explain their thinking well as they are required to do this 

The attainment of almost all groups of pupils is broadly in 
line with national averages or, if below these, it is improving 
rapidly.  
 
 
The progress across the curriculum of disadvantaged pupils, 
disabled pupils and those with special educational needs 
currently on roll matches or is improving towards that of 
other pupils with the same starting points.   

 

in wider society. participate in cultural activities such as Sing Up, Dance Festivals and Theatre companies. Likewise 
there are many charitable events such as the Swimathon, Santa Run and Care Home Choir.  
Moral development is effective, with pupils regularly agreeing their own rewards and sanctions 
following minor issues. 
Castlewood pupils are predominantly white British and other cultures/religions are celebrated. 
The school was awarded the International School Award in 2012. We have maintained studying a 
variety of cultures and debate a range of moral global issues. Eg July 16 Junior Neighbourhood 
Watch, supported by Local police inspector, magistrate, Parish Council, The High Sheriff. 2016 
Locality Kiva project with Africa and India. Orphanage in Romania. 
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For pupils generally, and specifically for disadvantaged 
pupils, disabled pupils and those who have special educational 
needs, progress is above average across nearly all subject 
areas. 

regularly in class.  

• The proportion of children reaching the required level in the Yr 1 phonic screen has been 
well above average over recent years.  90% in 2014 and 89% in 2015, 88% in 2016. 

• 1 X CLA pupil in KS1 ‘met’ all subjects in 2016. 
• Teachers ensure careful monitoring of stages in phonics, swift intervention if needed. 

Reading diaries and genres are monitored, with high expectations of quantity of reads at 
home. Competition for the amount of reads is well used. Upper KS2, pupils take ownership 
of genres and produce high quality book reviews. 

• Pupils are very well prepared for KS3 thanks to high level of independence, high 
expectations of the quality of work and thorough transition arrangements with feeder 
secondaries, particularly for disadvantaged/SEND.  

July 2016	  	  
Yr	  R	  GLD	  	  	  	  77%	  
Yr	  1	  RWM	  	  72%	  	  	  	  	  	  
Yr	  2	  RWM	  	  67%	  
Yr	  3	  RWM	  	  71%	  
Yr	  4	  RWM	  	  67%	  
Yr	  5	  RWM	  	  	  64%	  
Yr	  6	  RWM	  	  57%	  	  (Nat	  53%)	  
	  
KS1	  Progress	  	  74%	  GLD	  EYFS-‐67%	  Met	  RWM	  
KS2	  Progress	  	  	  KS1	  86%	  2B+	  Eng/Maths	  	  	  	  	  	  	  KS2	  RWM	  	  57%	  	  	  or	  	  KS2	  	  Read/Maths	  71%	  
	  
Pupil Premium: 19 pupils across the school For ever 6 
2016: 8/19 achieved National Expectations RWM  (50% PP pupils KS1 met, 40% PP in KS2) 
SEN  
0% Met National expectations for their year 
Next steps 

• Ensure attainment KS2 in Writing and Mathematics above 65% as we had a dip in 
2016. 

• Writing- greater focus on pupil’s retention learning spelling patterns and editing 
• Mathematics- increased reasoning, application of skills taught to problem solving  

From each different starting point, the proportions of pupils 
making and exceeding expected progress in English and in 
mathematics are in line with national figures. The progress 
of disadvantaged pupils matches that of disadvantaged pupils 
nationally. 

Pupils are typically able to articulate their knowledge and 
understanding clearly in an age-appropriate way. They can 
hold thoughtful conversations about them with each other 
and adults.  
 
Pupils read widely and often across subjects to a high 
standard, with fluency and comprehension appropriate to 
their age. Pupils in Year 1 achieve highly in the national 
phonics check.  
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The Effectiveness of Early Years           2 	  

The quality of teaching, learning and assessment is at least good. 
All other key judgements are likely to be good or outstanding. In 
exceptional circumstances, one of the key judgement areas may require 
improvement as long as there is convincing evidence that it is improving 
rapidly and securely towards good.  
Safeguarding is effective. 
 
 
 

GLD 74% (nat 61% in 2015)   and has been well above national averages in the past 
three years. There are currently (2015/16) high proportions of boys in the class. 
Both boys and girls outperform these groups nationally. PP pupils reach GLD. 
Progress is good (from average starting points, with increasing speech and language 
and soc/comm needs.) Pupils are very well prepared for more formal learning in Yr 1. 
The quality of teaching is consistently strong, with teachers and TAs having strong 
subject knowledge of how to promote learning. Observations are made carefully and 
skilful questioning helps reshape activities if necessary. 
Assessment is thorough and robust, with both baseline and GLD information 
moderated in cluster and in house. CPD for all adults is effective, with regular visits 
to other schools and moderation. 
Leadership is strong, with the experienced EYFS teacher having high expectations 
and ambition that the pupils will achieve well. 
Parental links are strong, with all parents invited to a dance performance by EYFS 
and pupils have had the opportunity to share their work with their parents. 
Establish further links with pre-schools to raise standards on entry, Pre-school 
Locality Conference held 2016. 
Next Steps 

• Continued CPD for TAs to further strengthen the quality of T&L. 
• Continue to develop outdoor provision  

	  

	  


