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For Action - Statutory 
 
 

Prevent Duty:  
New requirements for schools and pupil referral units 

 
 
What should governors be aware of?  
 

• The Counter-Terrorism and Security Act became law in February 2015 and the 
Government issued new Prevent duty guidance to take effect from 1st July 2015; 

• The Prevent duty guidance and The Channel Guidance; 
• School leaders, along with police and local authorities, will now be required by law to put 

in place measures to stop would-be extremists from being drawn into terrorism or 
supporting extremism; 

• School staff will require training to give them the knowledge and confidence to identify 
children at risk, challenge extremist ideas which legitimise terrorism and how to refer 
children for further help; 

• In partnership with other specified authorities, schools are expected to assess the risks 
of children being drawn into or supporting terrorism as well as extremist ideas which are 
part of a terrorist ideology; 

• Schools must ensure children are safe from terrorist and extremist material when 
accessing the internet at school; 

• They will need to demonstrate to Ofsted that they are protecting children from those 
risks by having robust safeguarding policies to identify and intervene where appropriate; 

• Channel is the national framework to identify, refer and support vulnerable individuals. It 
is a multi-agency approach to protect people of all ages at risk from radicalisation; 

• The recently updated West Sussex Model Child Protection Policy takes account of the 
new responsibilities placed on school leaders. 

 
 
What should governors consider?  
 
Do members of the school staff know where and how to refer children for further help, for 
example, to Channel or Children’s Services? 
 
 
Action for governors: 
 
When adopting and (thereafter) reviewing the WSCC Model Child Protection Policy, the 
governors and senior staff should assess the level of risk for their school and act on any 
identified awareness raising or training needs. 
 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/417943/Prevent_Duty_Guidance_England_Wales.pdf
https://www.gov.uk/government/publications/channel-guidance
https://www.westsussex.gov.uk/learning/west_sussex_grid_for_learning/management_info__services/correspondence_news_and_event/correspondence_to_schools/correspondence_search/2015/july_2015/060715_-_model_child_protect.aspx


 
References or web-sites: 
 
Prevent duty guidance and Channel Guidance 
 
Sussex Police are producing a version of the Counter Terrorism Local Profile (CTLP) specifically 
for educational establishments which will enable schools to assess their risk in relation to those 
known to police and partners in their local area.  This will be circulated as soon as it is available. 
 
In the meantime, to assist school leaders in assessing their own context and the work needed 
to meet the requirements of the new duty, the following resources may also be of use: 
 

• Prevent & Channel Duty – A Toolkit for Schools  Produced by the South East Counter-
Terrorism Unit in consultation with Ofsted, it also provides contact details for Prevent 
duty advice and further sources of information; 

• Channel General Awareness e-learning package - 
http://course.ncalt.com/Channel_General_Awareness/01/; 

• DfE Due Diligence and Counter Extremism Group telephone helpline – 020 7340 
7264. 

 
 
Contact details: 
 
Beverly Knight, Lead Professional – Prevent 
Tel: 0330 222 4223 
E-mail: beverly.knight@westsussex.gov.uk 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The information contained in this briefing paper is correct at the time of publication (July 2015) but may subsequently 

be subject to change 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/417943/Prevent_Duty_Guidance_England_Wales.pdf
https://www.gov.uk/government/publications/channel-guidance
https://www.westsussex.gov.uk/learning/west_sussex_grid_for_learning/management_info__services/correspondence_news_and_event/correspondence_to_schools/correspondence_search/2015/june_2015/220615_-_prevent_duty_new_r.aspx
http://course.ncalt.com/Channel_General_Awareness/01/
mailto:beverly.knight@westsussex.gov.uk


For Action & Information 
 
 

Information for the publication of governor’s details and the register of 
interests 

 
 
What should governors be aware of? 
 
In the DfE document ‘statutory guidance for governing bodies of maintained schools and local 
authorities in England, March 2015’ the following is stated: 

Publication of Governor’s Details and the Register of Interests 

Governors hold an important public office and their identity should be known to their school and 
wider communities. Governing bodies should therefore publish on their website information 
about their members. The information they should publish should, as a minimum include for 
each governor: 

• Their name; 
• Their category of governor; 
• Which body appoints them; 
• Their term of office; 
• The names of any committees the governor serves on;  
• Details of any positions of responsibility such as chair or vice-chair of the governing body 

or a committee of the governing body. 

Governing bodies should also publish this information for associate members, making clear 
whether they have voting rights on any of the committees they serve on. 
 
 
Action for governors: 
 
From 1st September 2015, governing bodies will be under a duty to publish on their website 
their register of interests. The register should set out the relevant business interests of 
governors and details of any other educational establishments they govern. The register should 
also set out any relationships between governors and members of the school staff including 
spouses, partners and relatives. 
 
Governing bodies should make it clear in their code of conduct that this information will be 
published on their governors and, where applicable, their associate members. Any governor 
failing to reveal information to enable the governing body to fulfil their responsibilities may be 
in breach of the code of conduct and as a result be bringing the governing body into disrepute. 
In such cases the governing body should consider suspending the governor. 
 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/418202/The_C
onstitution_of_Governing_Bodies_of_Maintained_Schools_Stat_Guidance.pdf  

 

 

 

 

The information contained in this briefing paper is correct at the time of publication (July 2015) but may subsequently 
be subject to change 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/418202/The_Constitution_of_Governing_Bodies_of_Maintained_Schools_Stat_Guidance.pdf
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For Action and Information 
 
 

Live Well, Learn Well, 
The Role of Schools in Promoting the Health and Wellbeing of 

Children and Young People. 
West Sussex Annual Public Health Report 2014/15 

 
 
What should governors be aware of?  
 

• The Director of Public Health’s Annual Report 2014/15 focuses on the health and 
wellbeing of school aged children and young people; 

• Children and young people who are healthy and happy will learn better and achieve 
more.  Evidence shows that health and education are synergistic; 

• The report provides an overview of the health and wellbeing of West Sussex children and 
young people. It sets out how schools can be an effective setting for addressing many of 
the health and wellbeing outcomes for children and young people.  Healthy children are 
more likely to be healthy adults and instil their health behaviour in their own children, 
impacting on the health of the population for years to come; 

• Schools that focus on reducing inequalities, increasing resilience, wellbeing and healthy 
lifestyles are also schools where children and young people engage with their learning 
and achieve their potential.  The chapters in the report reflect this link.  They highlight 
best practice, to assist the planning of local programmes that will impact on health and 
wellbeing, suggesting how schools can help and what other organisations can do to 
support schools. 

• The report is presented in five chapters: 
 

1. Children and young people in West Sussex; 
2. Schools’ role in reducing inequalities; 
3. Schools as a setting for promoting resilience and supporting emotional wellbeing 

in children and young people; 
4. Schools as a setting for promoting and supporting healthier lifestyles for children 

and young people; 
5. How schools can be a healthy learning and working environment. 

 
 
What should governors consider?  
 

• Including discussion of the report and its recommendations on the agenda of Governors’ 
meetings; 

• Coordination of local approaches to improve health and wellbeing and sharing of good 
practice in school locality groups, working in partnership with families and local 
organisations, including early years’ services. 

 
 
Action for governors: 
 

• Read the report, its evidence and its recommendations, considering their school context 
and the school’s current approaches to the health and wellbeing issues highlighted; 

• Consider how the report can influence the policy, planning and practice to improve 
health and wellbeing of children, young people and staff in their schools.  



References or web-sites: 
 
A hard copy of the report and link to electronic copies will be available for the beginning of the 
autumn term.   
 
Contact details: 
 
Dr Ann Corkery, Consultant in Public Health, West Sussex County Council. 
Tel: 0330 22 28668  
E-mail: ann.corkery@westsussex.gov.uk 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The information contained in this briefing paper is correct at the time of publication (July 2015) but may subsequently 

be subject to change 
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For Information 
 

 
OfSTED Update 

 
 
What should governors be aware of?  
 
Ofsted has launched changes to the way it inspects early years provision, schools and further 
education and skills from September 2015. These changes include: 
 

• The introduction of a common inspection framework for all early years settings on the 
Early Years Register, maintained schools and academies, non-association independent 
schools and further education and skills providers; 

• Short inspections for maintained schools, academies and further education and skills 
providers that were judged good at their last full inspection. These short inspections will 
be conducted approximately every 3 years; 

• Significant changes to Ofsted’s inspection workforce. From September 2015, Ofsted will 
contract directly with inspectors for maintained schools, academies, non-association 
independent schools and further education and skills inspections. 
 

New documentation has been produced by OfSTED, please find links below. 
 
 
What should governors consider?  
 
Governing bodies need to consider how they and their school can be ready for inspection under 
the new framework.  
 
There is available to you: 
 

•  An in-school training session that will enable governing bodies to understand OfSTED’s 
expectations of them and agree what they may need to do to ensure they are well 
prepared for a forthcoming inspection.  There will be a focus on the role of the 
governing body in school self-evaluation and inspection. Please see the West Sussex 
Grid for Learning for details; 

•  A multi-session central based training course which is aimed at governors who wish to 
gain an overview of OfSTED and the expectations and how this impacts on the roles and 
responsibilities of the governing body. The course will explore the use of effective 
strategies and will focus on the role of the governing body in school self-evaluation and 
inspection. The whole course is made up of six sessions which take place over two 
terms. Governors would benefit from attending all six sessions, although they may 
select sessions specific to their requirements. The sessions are broadly based on 
OfSTED’s evaluation schedule – How Schools Will be Judged. The course is also 
available as a 2 day course. Please see the West Sussex Grid for Learning and the 
Learning Gateway for further details. 

 
 
References or web-sites: 
 
This is the website address that will take you to the OfSTED document that outlines the key 
changes 
https://www.gov.uk/government/publications/the-future-of-education-inspection-
understanding-the-changes  
 
In addition you will also be able to access the new OfSTED common inspection framework, 
school inspections handbooks and materials from Ofsted’s national launch conferences at 
https://www.gov.uk/changes-to-education-inspection-from-september-2015  
 
 

https://www.westsussex.gov.uk/learning/west_sussex_grid_for_learning/support_for_school_staff/information_for_governors/useful_governance_information/governor_induction_and_trainin/wscc_governance_courses.aspx
https://www.westsussex.gov.uk/learning/west_sussex_grid_for_learning/support_for_school_staff/information_for_governors/useful_governance_information/governor_induction_and_trainin/wscc_governance_courses.aspx
https://www.westsussex.gov.uk/learning/west_sussex_grid_for_learning/support_for_school_staff/information_for_governors/useful_governance_information/governor_induction_and_trainin/wscc_governance_courses.aspx
https://www.westsussexcpd.co.uk/cpd/default.asp?sid=
https://www.gov.uk/government/publications/the-future-of-education-inspection-understanding-the-changes
https://www.gov.uk/government/publications/the-future-of-education-inspection-understanding-the-changes
https://www.gov.uk/changes-to-education-inspection-from-september-2015


Contact details: 
 
Claire Lansley, Associate Adviser, Governance Team  
Tel: 033022 28326 
E-mail: claire.lansley@westsussex.gov.uk  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
The information contained in this briefing paper is correct at the time of publication (July 2015) but may subsequently 

be subject to change 
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For Information 
 
 

Education Endowment Foundation Toolkit Update 
 
 
What should governors be aware of?  
 
In a previous briefing paper we outlined the work of the Education Endowment Foundation 
(EEF).  
The Sutton Trust-EEF Teaching and Learning Toolkit is a summary of educational research. It 
provides schools with guidance on how to use their resources to improve the attainment of 
disadvantaged pupils. 
 
The toolkit topics are summarised in terms of: 
 

• Their average impact on attainment; 
• The strength of the evidence supporting them; 
• Their cost. 

 
The EEF had produced ten new evaluation reports. 
 
 
What should governors consider?  
 

• Governing bodies should ask their Headteacher how the EEF toolkit is used to inform 
decision making in their school. 

• Training - the Governance Team run central and in-school training sessions on ‘Raising 
the Achievement of Disadvantaged Pupils’ during which the content and use of the EEF’s 
‘Teaching and Learning Toolkit’ is explored.  

 
 
References or web-sites: 
 
https://educationendowmentfoundation.org.uk/toolkit/toolkit-a-z/ 
 
 
Contact details: 
 
Claire Lansley, Associate Adviser, Governance Team  
Tel: 033022 28326 
E-mail: claire.lansley@westsussex.gov.uk  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The information contained in this briefing paper is correct at the time of publication (July 2015) but may subsequently 

be subject to change 
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mailto:claire.lansley@westsussex.gov.uk


For Information 
 
 

Sutton Trust - ‘Missing Talent’ Report 
 
 
What should governors be aware of? 
 
The Sutton Trust has published a research brief that explores highly able pupil premium pupils. 
Every year there are high achievers at primary school, pupils scoring in the top 10% nationally 
in their Key Stage 2 (KS2) tests, yet who five years later receive a set of GCSE results that 
place them outside the top 25% of pupils. There are about 7,000 such pupils each year, 15% of 
all those termed as highly able. The Trust call these pupils our ‘missing talent’ and in the 
research brief they explore who the pupils are, their routes of study at secondary school and 
how we might best raise their aspirations and achievements by the age of 16. 
 
Key findings: 
 

• 15% of highly able pupils who score in the top 10% nationally at age 11 fail to achieve in 
the top 25% at GCSE; 

• Boys, and particularly pupil premium eligible boys, are most likely to be in this missing 
talent group; 

• Highly able pupil premium pupils achieve half a grade less than other highly able pupils, 
on average, with a very long tail to underachievement; 

• Highly able pupil premium pupils are less likely to be taking GCSEs in history, 
geography, triple sciences or a language. 

 
 
What should governors consider?  
 

• How to best use this research to inform decision making in relation to highly able pupil 
premium pupils in your school; 

• As a locality/family group of schools explore the use of effective strategies to raise the 
achievement of all disadvantaged pupils; 

• As a locality, track pupil premium pupils, including the more able to ensure pupils are 
reaching their full potential. 

 
 
References or web-sites: 
 
http://www.suttontrust.com/researcharchive/missing-talent/  
 
 
Contact details: 
 
Claire Lansley, Associate Adviser, Governance Team 
Tel: 03302228326 
E-mail: claire.lansley@westsussex.gov.uk  
 
 
 
 
 
 
 
 
 
The information contained in this briefing paper is correct at the time of publication (July 2015) but may subsequently 

be subject to change 
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For Information 
 
 

West Sussex Healthy Schools Update 
 
 

What should governors be aware of? 
 
This paper provides information regarding the changes to the requirements for Healthy School 
Status.  
 
NB: It relates only to those schools which currently hold Healthy School Status or those schools 
wishing to be validated as a Healthy School. 
 
Governors may wish to act upon some of the detail and should request further information regarding 
current management and co-ordination of Healthy School Status within their school, so that they are 
aware of any actions that need to be taken. 
 
The rationale behind the amendments is to ensure that Healthy School Status has quality, rigour and 
meaningfulness for schools. This will be made certain by a new validation process and alignment of 
the whole school review for Healthy School Status with the new Ofsted inspection framework, the 
Teaching Standards and the exemplars of best practice promoted by the PSHE 
Association.(www.pshe-association.org.uk). It will also ensure that Healthy Schools are one of the 
settings used by public health programmes for addressing health and wellbeing outcomes for children 
and young people. 
 

• Requirements for maintaining Healthy Status by ALL schools which currently hold the award 
will be amended with effect from 30th September 2015. Schools wishing to be validated as a 
Healthy School which do not currently hold the award will have the opportunity to use the 
same process of whole school review; 

• ALL schools currently holding Healthy School Status will receive a copy of the new guidance 
document and full explanation of the amendments by the end of the summer term 2015 and 
by 1st September 2015 at the latest; 

• The new process will be rolled out to schools over a two year (5 terms) period with locality 
groups being invited to participate over this time. A roll out timetable will be available; 

• During the roll out period October 2015 – July 2017, ALL schools will hold Healthy School 
Status until invited for validation within the new process; 

• The whole school review template will be made available to ALL Healthy Schools before 30th 
September so that schools can explore the process prior to their invitation for validation and 
participation in the roll out process. 

 

For further information about any issues regarding Healthy Schools or about the content of this 
briefing please contact; 
 
Contact details 
 
Maggie South, Health Improvement Specialist 5-19 
Tel: 0330 22 28692 
E-mail: maggie.south@westsussex.gov.uk 

 
 

 

 

 

 
The information contained in this briefing paper is correct at the time of publication (July 2015) but may subsequently 

be subject to change 
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For Information. 
 

Response to query raised regarding the  
admission of children outside their normal age group  

(Including Summer Born Children) 
 
 
In response to the following question raised during the Summer briefings: 
 
Is there a cut-off date for parents to let schools know if they intend to defer or delay 
their child’s admission? If not, can a cut-off date be added? 
 
There is no provision within the School Admissions Code for the local authority to stipulate that 
a parent must advise a school within a certain timeframe of their intentions regarding when 
their child will take up the place offered to their child to start school. 
 
Paragraph 2.16 (a) states that a parent can request their child’s entry is deferred until later in 
the academic year or until the term in which the child reaches compulsory school age. 
 
Compulsory school age is set out in section 8 of the Education Act 1996 and The Education 
(Start of Compulsory School Age) Order 1998. A child reached compulsory school age on the 
prescribed day following his/her fifth birthday (or on his/her fifth birthday if it falls on a 
prescribed day). The prescribed days are 31 December, 31 March and 31 August. 
 
The only stipulation we make is that the place has to be taken up by the first day of the 
relevant term (rather than on the last day which is the prescribed day).  
 
The Pupil Admissions Team is aware of the difficulties this places on schools where they have 
had no contact from parents who have been offered a place at the school and have not been 
advised by the parent of their intention to defer entry and they have children on a waiting list 
who are keen to start at the school. If schools have any information that suggests that the 
family have left the area then they should contact the Pupil Admissions Team with details and 
we can attempt to make contact with the parent to find out what their intentions are.  
 
The Information for Parents booklet stipulates that parents must advise schools of this decision, 
however, quite often a parent who has not been offered their preferred school will not make any 
arrangements with the school offered until the last possible moment as they are waiting either 
for the outcome of an appeal or to see if a place can be offered from a waiting list. Schools are 
encouraged to keep in contact with the Pupil Admissions Officer for their school and to let them 
know immediately if a child has reached statutory school age but not taken up the place at the 
school. 
 
 
References or web-sites: 
 
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/389448/Summ
er_born_admissions_advice_Dec_2014.pdf 
 
https://www.gov.uk/government/publications/summer-born-children-school-admission 
 
 
Contact details: 
 
Richard Barker, Senior Manager – Pupil Compliance 
Tel:0330 2228539  
E-mail: richard.barker@westsussex.gov.uk 
 
 
The information contained in this briefing paper is correct at the time of publication (July 2015) but may subsequently 

be subject to change 
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For Information 
 
 

Primary Assessment Update 
 
 
What should governors be aware of? 
 
Please find attached the Primary Assessment Update, which was recently sent to schools. It 
aims to provide support and guidance to all schools as they continue their journeys to establish 
processes for ‘assessment without levels’. 
 
Within the document you will find a useful glossary together with an explanation of the 
vocabulary used for assessment and moderation. 
 
The document also clarifies the statutory assessment processes for 2015-16 and explains how 
West Sussex has led on assessment. 
 
 
What should governors consider?  
 
Governors should make themselves aware of the change in assessment. Governors must assure 
themselves of the rigour of the assessment process in their school. This is one of the current 
OfSTED inspection considerations in respect of governance.  
 
 
Contact details: 
 
Tanya Davis-Munro, General Adviser, WS Moderation & Assessment Manager 
Tel: 033022 23587 
E-mail: tanya.davis-munro@westsussex.gov.uk 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The information contained in this briefing paper is correct at the time of publication (July 2015) but may subsequently 

be subject to change 
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Assessment and the new National Curriculum 
Introduction 
Welcome to the second Assessment Update, which aims to provide support and guidance to all 
schools as they continue their journeys to establish processes for ‘assessment without levels’. 

’Assessment without Levels takes us back to the fundamental purposes of education’. 

‘The new national curriculum really does focus on fewer things in greater depth ... It 
emphasises key concepts, key ideas and is full of skills. It includes wide reading, practical 

work in science and application of maths.’ 
Tim Oates - Group Director of Assessment Research and Development at University of Cambridge  
Aims of the new National Curriculum and Assessment 
High quality assessment must be driven by a series of key principles. It should always be: 

• Reliable – consistent, accurate measurement;  

• Precise – measuring exactly what it claims to measure; 

• Measuring – core concepts, knowledge and skills; 

• Sound – construct base measures something consistent with curriculum aims; 

• Valid – its uses should always be ethically and technically sound; 

• Beneficial – impact should lead to better learning / deep secure understanding; 

• Manageable – time effective.   

 

Language of Assessment in the National Curriculum 
Assessment – processes planned by teachers, which focus on children’s understanding of the key 
constructs of the curriculum and use the information to inform future learning opportunities. 

Constructs – The key things which children need to be able to do and understand, which can be 
accurately assessed by teachers over time and on different occasions; building a picture 
/constructing an idea about how well a child has understood a concept; gathering evidence through 
careful questioning, observing and examining and discussing what children draw, write, say, produce 
to articulate their thinking.  

Curriculum – the teaching of the curriculum and the coverage of key skills and ideas must be put 
first and assessment should follow to determine how well these have been understood. Tests and 
assessments should not narrow or dominate the teaching of the curriculum. 

Data – teacher carefully designed / devised assessments should be diagnostic and produce a wide 
range of data to inform future teaching and learning experiences.  

Deep Embedded Learning – how competently, confidently, securely and independently can a child 
demonstrate their understanding of a key 
construct in a range of contexts, situations, 
settings.  

Differentiation – the way in which the 
curriculum is adjusted and innovatively 
presented to ensure that all children get 
access to all elements. 

Equity – all children having access to all of 
the National Curriculum; all children can 
learn if things are presented to them in the 
right way to suit their way of learning.   
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Expansion – is at least as important as progression and is about children understanding the same 
thing in ever more challenging and independent situations. 

Fundamentals – focus on learning key skills and concepts. 

Inter-Learning – peer learning, children learning from each other and supporting their peers to 
present ideas in different ways; unlocks higher learning and results in better equity in schools. 

Labelling – should not be used to describe children’s learning; it encourages children to see 
themselves as poor learners. 

Mastery – this is a ‘mastery’ curriculum – all children are expected to ‘master’ the end of year/ 
phase objectives and so ‘to master’ means ‘to meet’ and have embedded learning. It does not 
describe more able children working above age related expectations.  

Pace – should ensure that children have time and opportunities to develop a secure and deep 
understanding of the key constructs. 

Parents – better home /partnership learning; informative communications and information for 
parents depend upon assessment which informs them about the strengths and weaknesses of their 
children’s learning and how best to support them. 

Practise – children need more time to practise, not dull repetition – children should be presented 
with interesting problems and challenges, which vary systematically, in a wide range of challenging 
contexts.   

Production – children need to draw, write, say a lot; they need to produce / record all their ideas in 
order to explore their thinking and make learning more effective; comes from rich questioning; 
insights into their thinking and learning; ‘objects’ of learning - children externalising their thinking, 
articulating / demonstrating and discussing their learning in some way, encourages better learning.      

Progress – measuring progress needs to be consistent with what we know about learning, which is 
uneven in pace and not always upwards. Progress should focus on the understanding of individual 
constructs over time, as demonstrated in children’s work / evidence. 

Progression – the primary curriculum is presented year by year to show the underlying learning 
progressions through conceptual content; it is not a statutory requirement to teach these slavishly 
year on year, the statutory requirement is for children to reach the end of key stage expectations    

Questioning – rich questioning, teacher to child, child to child causes pupils to produce things 
which explore and move their thinking forward. 

Spiral Curriculum – plan to revisit skills and concepts / constructs in ever more demanding 
situations, to consolidate really deep and secure understanding.  

Tests – should not narrow or dominate the teaching of the curriculum; relentless high stakes testing 
distorts the curriculum; teachers need to devise thoughtful assessment tasks / items, which really 
link to the key constructs which have been taught - linked to the themes and contexts which they 
have been using in their teaching; include new and unusual contexts which check whether children 
have really grasped constructs and can generalise.    

Time – focus on fewer things in greater depth and revisit and review learning; not to move too fast 
with a focus on undue pace and progress.   

Valid – planned assessment opportunities measure precisely what they claim to measure. 
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Key Messages for Teacher Assessment and Moderation 

 

Formative Assessment 
Most children are unlikely to meet the overall end of year / phase expectations during the year. This 
will be an end of year summative assessment. During the year they will gradually be able to learn 
and understand individual skills and concepts. These objectives can gradually be recorded as ‘met’, 
when they are embedded and being used confidently and independently in a range of contexts. 

Class teachers need to assess each pupil against the programmes of study to identify in which 
aspects they are: 

• demonstrating embedded learning (met/secure); 
• working within the year group expectations (not yet met); 
• working below year group expectations. 

Class teachers need to analyse each pupil’s assessment to identify strengths, areas for focus 
teaching and next steps, and to ensure timely interventions and/or support. 

Teachers should judge whether or not children have met the individual expectations. 

For a child to meet an objective there must be evidence to show that learning is embedded and the 
child can independently use the skill or understand the concept away from the point of teaching, in a 
range of different contexts.  

Class teachers need to analyse the programme of study requirements to identify strengths and 
areas for focus teaching. 
 

Moderation 
Throughout the year we can assess and moderate, asking: 

‘Is this child on track?’ 
‘If they continue what they are doing, and make sufficient progress, do we feel that by the end of 

the year they will have met all the objectives for their year /phase?’ 
At the moment there is no consistent language for teacher assessment and all assessment and 
tracking tools are using different phrases, statements and bandings. 
Any tracking tools currently being trialled in individual schools should not be the focus for teachers 
attending locality moderation.   
Instead teachers need to focus on the requirements in the programmes of study and the nature of 
the evidence to ask questions about what the learning looks like: 

‘Are we seeing examples of embedded learning?’ 
‘Are children proficient / confident in what they do?’ 

‘Are the objectives met – do they show children having the confidence and competence to 
independently demonstrate a deep understanding of the concept or skill?’ 

In West Sussex and neighbouring counties we have agreed to use only two key phrases for 
moderation purposes: 
‘Met’ – achieved /mastered individual or all end of year /phase objectives; 
‘On track’ – to meet age related expectations by the end of the year. 
Discussions during in-school and cross-school moderation should focus on: 

‘Is there evidence of embedded, independent learning?’ 
‘Where are the gaps?’ 

‘What do children need to do to be on track?’ 
‘What opportunities do they need to embed / master the required skills and concepts?’ 

 

Evidence 
Teachers should continue to collect work, anecdotes, dialogue from and with children, to try to build 
up a rounded picture of their learning. During moderation teachers should decide if the evidence 
demonstrates: 

• Independent mastery of particular skills in a range of contexts; 
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• Metacognition- the extent to which children are moving beyond the replication of skills 
and knowledge and are able to talk about what they are doing and the effect it has; 

• External perspectives on them as learners from parents, other adults, other children who 
work with them; 

• Their behaviours in the particular area including their personal confidence and enjoyment 
of what they are doing and their ability to independently apply skills and learning to new 
contexts – demonstrating independence, choice and creativity in their learning. 

Schools and localities will need to start to collect examples of children’s evidence of learning, which 
show that year /phase expectations have been met, so that collections can be compared across 
localities. This will enable us to begin to have a standardised view across the county on what ‘on 
track’ and ‘met’ should look like for each year group. 

The English reading and writing phases at KS2 should not be reduced or split into skills in separate 
year groups. They have purposely been set out in lower and upper KS2 phases to reflect how 
children gradually learn and acquire reading and writing skills. 

Year 3/4 and Year 5/6 teachers need to plan, assess and work even more closely together.  

Mastery does not mean ‘more able’ – it means that a child has mastered this skill / concept and can 
independently apply it confidently and competently, across a range of contexts - this means ‘met’. 
Very able children may move beyond this – they may have met all the age related expectations and 
have broadened and deepened their understanding and competence. The next steps for these 
children may be to extend their skills beyond those outlined for their year group.  
Schools need to track all children to know who is on track to meet expectations. They need to know 
what children can specifically do and what they need to do to meet expectations.  
 

What does ‘met’ look like? 
• Natural feel regardless of topic – fluently using skills and concepts, not forced upon; 
• Skills are applied in many different subjects and different areas within a subject; 
• Evidence of independence, choice, away from point of teaching; 
• Evidence of draft and process work, (both are important, along with careful questioning and 

discussions with the child about their learning; 
• Time to develop ideas and to discuss, explore and articulate their learning in a variety of 

ways.  
Rethinking management of lessons is crucial – giving enough time to revisit things. There needs to 
be a shift in thinking so that skills are truly embedded. Rich open-ended tasks and real life situations 
provide best evidence and opportunities to embed learning.  
Different and varied types of lesson structures will need to meet the needs of groups and 
individuals. 
Ensure focus on new National Curriculum aims and clarity about your own whole school curriculum 
and how it is designed to meet the needs of the school community. This may mean letting go of 
some of the ‘old curriculum’. 
Clear progress in ‘books’, which children are able to talk about is what will be required.  
Knowing children well - talking with them and knowing, where they are and teachers being able to 
talk specifically about children’s learning journey are the most important forms of assessment. 
Children need to articulate their deeper understanding – teachers need to enable this – how is it 
captured? Children need to produce things so they can show what they are able to do. They need to 
be able to articulate / communicate their learning in a wide variety of ways. 
 
Good quality feedback and marking is an essential part of assessment. If children are expected to 
produce a lot more, schools will need to have clear feedback and marking policies. These need to 
identify how different forms of work will be marked and responded to. Most marking and feedback 
should happen with the children – ensure the school policy reflects this and what is to be marked 
and not marked etc. Quality feedback needs time and this needs to be carefully planned for and 
managed within the school day. 
The role of other adults, including teaching assistants, in these discussions and making judgements 
about children’s understanding, needs to be carefully considered. 
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All teachers and TAs need opportunities to develop their skills in using careful questioning and 
assessment to evaluate children’s understanding of skills and concepts. 
 
Constant on-going classroom assessment is needed to identify where children are and what they 
need to do next. The development of secure subject knowledge for teachers is also key to 
understanding and accelerating children’s learning. 
Every school should be moderating internally, across year groups, discussing whether children are 
on track, have met expectations, identifying the gaps and deciding what they need to do to close the 
gaps in learning. Children working below expectations do not need labelling. 
When meeting as a locality, everyone needs to be using consistent language. This should be 
regardless of whatever tracking system is being used. The language of individual tracking systems 
should not be used for external moderation and the language of the National Curriculum should be 
used. 

 

Approaches to Tracking Teacher Assessment 
 

Tracking Systems 
Private companies have produced a range of different tracking systems to enable schools to be able 
to present their data, track pupil progress and identify gaps in learning and achievement. Many 
schools are trialling these systems and the table below is helpful when evaluating the use of these 
systems. Does the system provide a fair, accurate and meaningful representation of the progress 
that children make? 

Tracking Systems 

The Good The Bad 

• A tool designed for teaching and learning 
• Recognises pupils learn at different rates 
• Useful and meaningful data understood by 

all 
• Built around the way you assess 
• Measures progress in terms of depth of 

understanding 
• Easily identifies gaps in pupils’ learning 

• Focussed on accountability and 
performance management 

• Arbitrary numbers that don’t link to 
learning 

• Dictates the way you asses 
• Only equates good progress with pace and 

extension 
• Quantifies how far behind pupils are 
• Assumes progress is linear and follows 

universal gradient 

 James Pembroke, Data Analyst and Advisor for Suffolk 

It is important to know how well children are doing against the measures set out in your own school 
curriculum and against the end of year / phase objectives in the new National Curriculum. However, 
progress and attainment cannot be measured in the same way as the previous level based 
curriculum. Good systems and targets have to recognise that progress in learning is not linear and 
children will make progress at different rates across the year. They should not be expected to make 
the same rates of progress each half term / term. Systems must be tailored to fit the way that 
children learn and teachers assess, not the other way round. 

James Pembroke has also written some useful blog entries on the notion of children’s progress.  It is 
highly recommended that you read The Progress Myth. 

Schools should track the percentages of children ‘on track’ to reach end of year expectations 
throughout the year and teachers should record when children have achieved individual attainment 
targets. 
 

http://sigplus.blogspot.co.uk/2015/04/the-progress-myth.html
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Termly recording of Teacher Assessments 
Each term class teachers need to identify 
which pupils are on track to meet the end of 
year expectations, should they continue to 
progress sufficiently. The most important 
thing to recognise is that progress will not be 
linear and that children will progress at 
different rates.  

This can be represented using a ‘windscreen’ 
for each subject. Class teachers need to identify any pupil at risk of not meeting the end of year 
expectations and provide targeted support and, or interventions as needed. This can happen at any 
time, but must be at least termly.  
 

End of Year Summative Assessments 
At the end of each year, teachers need to assess whether or not children have met the end of year 
expectations. A child should have met all of the criteria to have reached the expected standard for 
that subject. It should not be a ‘best fit’ judgement or be based on a percentage of the 
objectives.  

For reading and writing in Years 3 and 5, teachers should judge whether or not children are ‘on 
track’ to meet the end of phase expectations.   
 

Pupils working below the age related expectations 
If pupils are working below age related expectations, previous year group’s programmes of study 
should be used to identify where they are working. E.g. a year 4 pupil may be working within the 
year 2 programme of study, they may also be working across a range of previous years’ 
programmes of study in different aspects and it is not possible to say which year they are working 
within, however they are working below year 4. It is essential that their next steps are clear to 
support them in working towards their age related expectations, raising their attainment. 

A clear target must be set for these pupils over time so that each class teacher is very aware of their 
role in raising the pupil’s attainment with the aim, where possible, for the pupil to meet end of year 
expectations by the end of KS2. 
 

Reading, Writing and Mathematics combined 
To help identify any pupil at risk of not meeting end of year expectations in reading, writing and 
maths combined, Venn diagrams can be used. 

The attainment floor standard for primary schools is that 85% of the cohort meets the expected 
standard in reading, writing and mathematics. 
 

Pupils with Pupil Premium funding / SEN /EAL (any other vulnerable groups) 
Class teachers must know which pupils have pupil premium funding /SEN / EAL or indeed any other 
context that makes them vulnerable and have a clear plan to meet their individual needs. 

A consistent colour coding system should be used across the school to identify pupils in any of these 
groups in the Windscreen and Venn diagrams. 

 

Statutory Assessment 2015 / 2016 
 

Early Years Foundation Stage Baseline Assessment 
In the autumn term 2015, schools are being invited to trial a new baseline assessment measure. 
From September 2016, schools will be able to choose if they wish to use this baseline assessment as 
a school progress measure for accountability purposes at the end of Key Stage 2. This would then be 
used as one of the measures to assess the effectiveness of primary schools from 2023. The use of a 
nationally approved baseline assessment scheme is non-statutory. However, we do understand that 
some schools may feel under pressure to adopt a nationally recognised Early Years baseline 
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measure, so that they will have a recognised progress measure in the future. Six different baseline 
assessment tools have been approved by the DfE. Details of these and information about how 
schools need to register their interest for a particular one are on the STA website. 

In West Sussex, we agreed with the Primary Heads’ Executive, that we would work with other LAs to 
recommend the Department for Education approved baseline assessment scheme, which is most 
compatible with Early Years pedagogy and practice. This consistency will also make it much easier 
for teachers working together across schools and for the transfer of pupil information between 
schools. 

Advisers responsible for EYFS statutory assessment carried out considerable research into the six 
approved schemes and we consulted with a wide range of professionals, including the Early 
Childhood Service, The British Association for Early Childhood Education and our partner local 
authorities in the south of England. Based on all the research evidence, feedback from schools 
conducting trials and advice from national Early Years experts, we are confident that the baseline 
assessment which is best aligned with the Early Years curriculum, principles and practice is the 
Early Excellence Baseline Assessment (EExBA). 
 

Phonics Screening  

The use of the Phonics Screening Check will continue in Year 1, with resits in Year 2. This year the 
STA will also be trialling resits in Year 3.   
 

End of Key Stage 1 and 2 Tests for Reading, Mathematics and Grammar, 
Punctuation and Spelling 
There will be new tests, performance descriptors and exemplification materials. 

Some decisions relating to the administration of Key Stage 1 tests have not yet been confirmed for 
2016. It is possible that some of the arrangements may change; for example, there may be a 
narrower administration window and teachers may have limited time between receiving the tests 
and administering them. As with the current arrangements, the tests will be internally marked and 
the results will be used by teachers in order to support teacher assessment. There will be new tests 
released each year from 2016. 

Details of the key changes to the Key Stage 1 and Key Stage 2 tests can be found in Appendix 1. 
 

Key Stage 2 Science Sampling 
Tests are administered in a sample of schools every two years. The sample is composed of 1,900 
schools. Five pupils are randomly chosen from each of these schools to take part in the sample. 
Fifteen papers cover the whole key stage 2 science national curriculum. Each pupil chosen takes a 
combination of three papers. The time allowed for each paper is 25 minutes.  

Questions will be attributed to the content domain described in the key stage 2 science sampling 
test framework. In science, a ‘question’ consists of a context and a number of sub-questions, called 
‘items’. The question and items are usually laid out over a two page spread. By including items with 
varying cognitive demand within a question, according to the framework, the tests can be 
constructed at appropriate levels of difficulty. Overall, the questions will ramp in difficulty 
throughout each paper. ‘Working scientifically’ will be assessed within the context of the topic areas 
of the programme of study. There will be a slightly greater emphasis on ‘knowledge and 
understanding’ over ‘scientific skills and processes’ described within ‘working scientifically’ than 
there has been previously. The papers are designed to assess topics within either a biology, 
chemistry or physics context. Pupils will take one paper in each of these core areas. An equal 
number of marks are attributed to each of these core areas across the suite of 15 papers. 

Tests for Year 7  
Resits are being planned for children who did not reach the expected standard at the end of Year 6. 
 

National End of Key Stage 1 and 2 Performance Descriptors 
Following the consultation on the draft end of KS 1 & 2 Performance Descriptors, it is highly likely 
that these will change considerably. 
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Most of the responses from schools, LAs and national organisations, did not support them in their 
current form and the final ones will not be available until September 2015. 

During the consultation the majority of the responses highlighted the inconsistencies in the use of 
language, the inappropriate use of gradings / sub level type collections of statements and check list 
type objectives. There were also huge inconsistencies between subjects and key stages. Feedback 
was given by LAs, including WS, main professional and subject organisations and many schools. All 
were giving the same messages. 

The language for making judgements and the statements themselves are likely to look very 
different. 

We therefore do not recommend that schools use the language of the draft descriptors for 
moderation purposes, or for tracking or reporting to parents. 

In West Sussex we will be using two terms to make moderation judgements this year –  

• ‘On Track’ to achieve national end of year / phase expectations; 

• ‘Met’ individual skills and concepts or end of year expectations. 

Discussions during moderation should focus on the quality of the evidence, to enable teachers to 
make judgements about whether objectives have been met. There should be evidence of 
independent, deep embedded learning across the curriculum. 

We are avoiding the term ‘mastery’ in assessment terms because the new National curriculum is a 
‘mastery’ curriculum. 

All children are expected to ‘master’ the end of year/ phase objectives and so ‘to master’ means to 
meet and does not describe just those more able children working above expectations.  
 

Reporting to Parents 
We need to be very careful to consider the language that we will use when reporting to parents. 
Schools can report to parents that, ‘the child is working within the year group expectations and this 
is what they can do – this is what they have met and these are the gaps and what they need to do 
next to fill the gaps.’ It should not be a numbered grading and should be informative about what 
children can do.  
Some very able children may be working above their age related expectation – when reporting to 
parents the focus should still be about what they are able to do and next steps. 
Developing the learner’s response to learning is a key factor – how do they respond to their own 
work and that of their peers? 
How is this captured and what does it look in different year groups?   
How are they reflecting on their own work and identifying how it can move on?   
Assessing the learning behaviours are very important in each subject, including working 
mathematically and scientifically, as well as behaving as a writer/reader. 
 

National end of Key Stage Exemplification Materials 
The STA will only be producing performance descriptors and exemplification materials for Year 2 and 
Year 6. We have six teachers from West Sussex working with subject and assessment specialists at 
the STA to produce exemplification materials. We do know that the expectations are high and 
children are expected to demonstrate that they can achieve all of the performance descriptors for 
the subject. These materials will be available, with the revised Performance Descriptors in 
September 2015. 

 

West Sussex – Leading on Assessment 
 

Locality Assessment and Moderation  
Feedback received from locality assessment and moderation sessions during the autumn and spring 
terms were very positive. Teachers are really welcoming the time to talk together about how they 
are teaching and assessing, using the new National Curriculum. Moderators / facilitators have been 
very helpful at these meetings in organising the groups and discussions, giving clear and consistent 
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West Sussex agreed messages, providing up to date national and local information and in ensuring 
that individual schools and localities have feedback and next steps to take back to school with them. 

Moderators have been facilitating discussions to support teachers in discussing what the evidence is 
telling them. Moderation judgements should only be made in terms of whether children are ‘on 
track’ or ‘have met’ their age related expectations.  Moderators have been providing localities with 
summary reports for each session and identifying next steps for moving this work forward. 
   

Locality Assessment and Moderation Plans and Paperwork 
Localities are continuing to develop and adapt their own assessment and moderation plans and 
paperwork. These are being shared with the West Sussex Assessment Team and with other 
localities.  
 

West Sussex Development Groups & Assessment Materials 
During 2014/15, West Sussex subject development groups were set up to produce assessment 
progression documents for reading, writing, mathematics and science. Schools and localities have 
been trialling the updated WS assessment materials throughout the spring and summer terms. 
These materials will be reviewed and updated, following feedback from this trial period, at the end of 
the summer term. The development groups will then be reconvened in the autumn term 2015, to 
edit the materials and to produce exemplification materials for each year group in the core subjects.  
The ‘Policy’ and ‘Tracking’ development groups have now been merged and renamed - ‘Leading on 
Assessment’. This group now includes the assessment Lead Headteacher for each locality. The next 
meeting for the West Sussex Assessment Team is on July 8th 2015. 

 

Locality Teacher Assessment and Moderation 2015-2016 
During the next academic year (2015-16), the West Sussex Learning Service will continue to 
support localities to develop teacher assessment without levels and to establish robust locality 
moderation programmes, which meet the demands of the new National Curriculum. This will include 
work on standardisation and producing collections of children’s work which exemplify when they 
have met end of year and phase objectives. The West Sussex Assessment Team will continue to 
support teachers in schools and across localities to agree what embedded, independent learning 
should look like and how they will know when children are ‘on track’ or have ‘met’ objectives.      

We will be supporting the really good practice which has developed across the county of having 
rigorous moderation processes, both within and across groups of schools. This will be even more 
necessary with the shift towards much more rigorous processes of KS 1 and KS 2 statutory 
moderation. Therefore, localities will continue to receive significant funding to continue this work. To 
access this funding, each locality, or pairs of localities, will be required to review their moderation 
plan for the previous year and submit their own assessment and moderation plan, including a 
moderation schedule for the year. An independent consultant, who is a registered chartered 
assessor and a moderator for the Standards and Testing Agency, has been allocated time to work 
with the named headteachers leading assessment work in each locality, to ensure that plans are 
robust and there is consistency across the county. 

The local authority will continue to maintain and recruit a team of trained and quality assured Lead 
Teacher Assessors / Moderators, who will be able to carry out statutory assessment work and 
facilitate locality moderation sessions. A list of these teachers will be sent to all schools early in the 
autumn term. This team will continue to meet to develop West Sussex assessment and moderation 
materials. The Lead Headteachers will meet each term to discuss national and local updates on 
statutory assessment, tracking progress and Ofsted / HMI requirements.  

 

HMI and OFSTED – Expectations for Assessment during Inspections 
Our lead HMI for West Sussex, Amanda Gard has stated that: 

‘HMI have no preference about the method of assessment used in terms of whether schools use 
published programmes or their own methods. However, any system chosen needs to be robust in 
terms of teachers’ understanding of it, and their application of it to plan effectively to help pupils 
make appropriate progress. Before making a final decision about systems to use leaders should 
consider: 
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• Whether the system gives teachers enough information about what pupils fully understand 
and are able to do. 

• Does it provide useful success criteria to help teachers plan next steps? 
• Does the system allow pupils to engage in their own learning and help them to understand 

their next steps? 
• Whether leaders will be able to utilise it effectively to improve teaching and impact on 

standards. 
• How will teachers moderate judgements?  
• What opportunities will there be for cross school and cross phase moderation?  
• Will the system chosen allow consistency of language across the school and with other 

schools?’ 
 

Curriculum and Assessment support from National Organisations 
Organisations that are providing good support and advice on teaching and assessment using the 
new National Curriculum: 

National Literacy Trust (NLT)  

The National Literacy Trust – they have produced a Vision for Literacy 2025; they also 
really like the West Sussex reading and writing assessment grids because they include the 
‘behaviours’ of readers and writers.  
 

National Centre for Excellence in the Teaching of Mathematics (NCETM) 

NCETM – they have produced lots of support materials for planning and also 
information about ‘Mastery Approaches’ to mathematics.  The Director of NCETM – 

Charlie Stripp has written about Assessment Without Levels in his latest blog.  He writes:  

‘Recording progress without levels requires recording evidence of depth of understanding of 
curriculum content, rather than merely showing pupils can ‘get the answers right’. 

The NCETM, working with other maths experts and primary maths specialists from the Maths Hubs, 
is currently producing guidance on how to do this for the primary mathematics National Curriculum. 
For each curriculum statement, the guidance will show how to identify when a pupil has ‘mastered’ 
the curriculum content (meaning he or she is meeting national expectations and so ready to 
progress) and when a pupil is ‘working deeper’ (meaning he or she is exceeding national 
expectations in terms of depth of understanding). This guidance will support primary teachers to 
record their pupils’ progress in a way that really supports their mathematical development, 
consistent with the aims of the new mathematics curriculum. This guidance will be published in the 
summer term 2015. 
 

The Cambridge Primary Review Trust 

The Cambridge Primary Review Trust is also continuing to produce helpful 
guidance on teaching and assessment, in the light of the changes to the 

National Curriculum. 
 

Cambridge Assessment  
Tim Oates has produced another video explaining the rational for ‘Assessment Without Levels’ 
(45mins) – Cambridge Assessment website - where he expands on his original 15 minute video.  

 

[Contact Information 
Tanya Davis-Munro   
General Adviser (Support and Intervention) / WS Moderation & Assessment Manager   

  Tanya.davis-munro@westsussex.gov.uk      �  033022 23587                   07752976647     

http://www.literacytrust.org.uk/policy/forum
https://www.ncetm.org.uk/public/files/19990433/Developing_mastery_in_mathematics_october_2014.pdf
http://cprtrust.org.uk/
http://www.cambridgeassessment.org.uk/insights/assessment-without-levels-extended-version-tim-oates-insights/
mailto:Tanya.davis-munro@westsussex.gov.uk
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[Appendix 1 

 
Changes to the end of Key Stage 1 and 2 Tests for Reading, Mathematics 

and Grammar, Punctuation and Spelling 
 

End of Key Stage 1 Tests 
 

Reading:  

2 papers for all children 

The final texts in the test booklets will be more demanding than current texts for Key Stage 1. 

Paper 1: this paper combines texts and questions. This will also include a list of useful words and 
some practice questions for teachers to introduce the contexts and question types to the pupils.  

Paper 2: the reading booklet and answer booklet are separate in this paper.  

Both reading papers will contain a mixture of fiction and non-fiction texts. 

Sample KS1 Reading test questions are available on the DfE Website. 
 

Mathematics:  

2 papers for all children 

Paper 1: Arithmetic  

Paper 2: assesses pupils’ ability to apply mathematics to problems and to reason. The test will 
contain a mixture of contextualised and context-free questions, and real life and abstract problems.  

Sample KS1 Mathematics test questions are available on the DfE Website. 
 

Grammar, Punctuation and Spelling:  

3 papers 

All pupils at the end of key stage 1 will be expected to take all three papers.   

Paper 1: a short written task based on a stimulus and prompt. This component is designed to 
assess sentence structure and sentence grammar, punctuation and handwriting. The task will be 
introduced by the teacher. It will involve some teacher-led discussion. Each task will be 
accompanied by guidance on how to conduct the teacher-led introduction. This will be task specific 
as some tasks may need more teacher-led discussion than others.  

Paper 2: made up of two sections. The first section will be a set of contextual, or themed, 
questions. The questions may be presented in a variety of ways. For example, the questions may 
take pupils through a story, or pupils may be presented with a block of text and associated 
questions. The second section will be a set of short answer, stand-alone questions. Both the 
contextual and short answer sections will use a variety of question types, which will reflect the range 
of the cognitive demand scales.  

Paper 3: spelling task. This will use pictures and/or dictated sentences as prompts.  

Sample KS1 Grammar, Punctuation and Spelling test questions are available on the DfE Website. 

 
 

 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/328853/2014_KS1_English_reading_sample_materials.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/328859/2014_KS1_mathematics_sample_materials.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/330319/2014_KS1_English_GPS_sample_materials.pdf
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End of Key Stage 2 Tests 
 

Reading:  

1 paper 

Will include age-appropriate fiction, non-fiction and poetry from a variety of origins and traditions, 
covering, over time, a wide range of text types, forms and purposes.  

The final texts in the test booklets will be more demanding than current texts for Key Stage 2.  

Questions written for the reading test will clearly depend on the texts that are selected. There is a 
focus on comprehension in the new national curriculum and there will therefore be a higher 
percentage of comprehension questions in the new assessments.  

The key stage 2 test will contain three / four texts. The texts will become more difficult as you go 
through the paper; they won’t be linked by a theme. The reading booklet will be separate from the 
answer booklet. Vocabulary in context will be explicitly assessed. Pupils will need to identify or 
provide their own synonyms for specific words within the texts.  

Pupils will need to demonstrate an understanding of texts by predicting what might happen next. 
Prediction questions will mainly be limited to fiction, or where information, plot or character 
development allows. Answers will need to be text based. Pupils will need to refer to key elements of 
plot, character or information. There will be questions where pupils need to demonstrate an 
understanding of the differences between fact and opinion. These will mainly be associated with 
non-fiction texts. Comparison is now an explicit area of the national curriculum. Pupils will need to 
compare information, characters or events within a text.  

Summary is also a new expectation of the national curriculum. Summary questions will usually be 
closed questions. Pupils will need to order events from fiction or non-fiction texts, or select the most 
appropriate summary from a given list. Pupils’ answers to open response summary questions will 
need to be securely rooted in the text. 

Sample KS2 Reading test questions are available on the DfE Website. 
 

Mathematics:  

3 papers for all children 
Paper 1: an arithmetic paper. Questions will be context free. They will assess number, calculations 
and fractions. Note that the ‘fractions’ strand in the new national curriculum covers fractions, 
decimals and percentages. Pupils will be expected to use formal methods to solve specific arithmetic 
questions, e.g. long multiplication and long division. There will be clear guidance in the test booklet 
and the administration guide to indicate when a formal method is required. Two marks will be 
available for these questions. One mark may be awarded if an appropriate formal method is used 
but the final answer is incorrect. Each question in the arithmetic paper will have a grid area to 
encourage appropriate working out.  

Paper 2 and Paper 3: assesses pupils’ ability to apply mathematics to problems and to reason. 
There won’t be significant differences in format or difficulty between the two papers. The tests will 
contain a mixture of contextualised and context-free questions, and real life and abstract problems.  

Pupils will not be allowed to use calculators in any part of the mathematics tests.  

Sample KS2 Mathematics test questions are available on the DfE Website. 
 

Grammar, Punctuation and Spelling:  

2 papers 
Paper 1: a collection of short questions. Some questions may be contextually linked; 

The questions that are linked to a context or theme may be presented in a variety of ways. Most 
questions will be short answer questions. Others may take the form of table or sentence completion 
or error correction.  

Paper 2: Spelling task - This will use dictated sentences as prompts.  

Sample KS2 Grammar, Punctuation and Spelling test questions are available on the DfE Website. 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/328881/2014_KS2_English_reading_sample_materials.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/328886/2014_KS2_mathematics_sample_materials.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/328880/2014_KS2_English_GPS_sample_materials.pdf


For Information 
 
 

GOVERNOR SERVICES CENTRAL-BASED TRAINING SESSIONS 
September 2015 – March 2016 

 
 
What should governors be aware of? 
 
The West Sussex Training Programme for Governors and Clerks is now available to book using 
the Learning Gateway. 
 
This programme has been compiled based on a review of the 2014-15 programme, discussion 
with governors and an analysis of evaluations, numbers and cost.  Changes to the 2015-16 
programme reflect the current local and national agendas for governance. 
 

• Following updates, many of the sessions have been rebranded to clarify their purpose;  
• New courses have been added to the programme in response to requests from governors 

and officers, changes to legislation and to reflect both local and national agendas; 
• Some courses have been planned on the same day as another course to allow governors 

to make best use of their time; 
• We are using some different venues to allow for greater consistency of facilities and 

greater access to parking; 
• Courses will reflect the three core governance functions. 

 
Governors will be able to access the programme overview documents on the WSGfL that will 
support them in planning their governing body’s training programme.  Detailed course 
descriptions are available on the Learning Gateway. 
 
Please note that this programme runs from September 2015 to the end of March 2016 so it will 
be in line with the Governor Service Level Agreement (SLA) that runs in alignment with the 
financial year. 
 
Please refer to the Governor Services SLA 2015-16 for applicable relevant charges.  Please note 
that for schools that subscribe to the Governor Services SLA there is no charge for attendance 
on central-based training courses. 
 
 
What should governors consider? 
 
 

• For the governing body to complete a regular review of their effectiveness and skills 
audit to identify the training needs for specific governors and the whole governing body. 
Documents you may find useful: 

o All Party Parliamentary Group’s  ‘20 questions every governing body should ask 
itself’ http://www.nga.org.uk/Guidance/Workings-Of-The-Governing-
Body/Governance-Tools/Twenty-Questions.aspx  

o National Governors Association has produced a skills audit 
http://www.nga.org.uk/Publications/Welcome-to-Governance-Resources/18-
Skills-Audit.aspx  
and another is available on WSGfL 
https://www.westsussex.gov.uk/learning/west_sussex_grid_for_learning/support
_for_school_staff/information_for_governors/useful_governance_information/gov
ernor_training/governor_skills_audit.aspx   

• For the governing body to discuss the governors’ training needs and book places on the 
courses using the Learning Gateway. 

https://www.westsussexcpd.co.uk/cpd/default.asp?sid=
https://www.westsussex.gov.uk/learning/west_sussex_grid_for_learning/support_for_school_staff/information_for_governors/useful_governance_information/governor_induction_and_trainin/wscc_governance_courses.aspx
http://www.nga.org.uk/Guidance/Workings-Of-The-Governing-Body/Governance-Tools/Twenty-Questions.aspx
http://www.nga.org.uk/Guidance/Workings-Of-The-Governing-Body/Governance-Tools/Twenty-Questions.aspx
http://www.nga.org.uk/Publications/Welcome-to-Governance-Resources/18-Skills-Audit.aspx
http://www.nga.org.uk/Publications/Welcome-to-Governance-Resources/18-Skills-Audit.aspx
https://www.westsussex.gov.uk/learning/west_sussex_grid_for_learning/support_for_school_staff/information_for_governors/useful_governance_information/governor_training/governor_skills_audit.aspx
https://www.westsussex.gov.uk/learning/west_sussex_grid_for_learning/support_for_school_staff/information_for_governors/useful_governance_information/governor_training/governor_skills_audit.aspx
https://www.westsussex.gov.uk/learning/west_sussex_grid_for_learning/support_for_school_staff/information_for_governors/useful_governance_information/governor_training/governor_skills_audit.aspx


Contact details: 
 
 
If you wish to book your place on a central-based training session, please book using the 
following link http://www.westsussexcpd.co.uk/cpd/default.asp 
 
If you have any difficulties or require advice about the programme, please contact: 
 
Julie Permain, School Support Officer 
Tel: 033022 24082 
E-Mail: julie.permain@westsussex.gov.uk 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The information contained in this briefing paper is correct at the time of publication (July 2015) but may subsequently 

be subject to change 

http://www.westsussexcpd.co.uk/cpd/default.asp
mailto:julie.permain@westsussex.gov.uk


For Information 
 
 

GOVERNOR SERVICES IN-SCHOOL TRAINING SESSIONS 
September 2015 – March 2016 

 
 
What should governors be aware of? 
 
Understanding your data including RAISEonline Ind 
Developing self-evaluation Ind 
Developing your governor visits  
Preparing the governing body for OfSTED inspection Ind 
Exploring outstanding governance  
Exploring the structure of the governing body – are you fit for purpose?  

Ind 
Exploring the roles and responsibilities of the governing body  
Learning outside the classroom – offsite activities, risk assessment and emergency 
planning 

 

Promoting equality of opportunity and tackling discrimination  
Supporting our children to stay safe through the curriculum policy 
and practice 

 

Managing the process of permanent exclusions  
Raising the achievement of disadvantaged children  
Reviewing the impact of your governing body Ind 
Developing effective questioning  
 
Please note that certain courses are only suitable for individual school governing bodies and 
these are indicated by (Ind). 
 
To enable us to process your applications efficiently please include in your initial email the 
following information: 
 

• School name and address; 
• Contact name including email and telephone number; 
• Name of session; 
• Preferred date and time (a minimum of two dates is preferable); 
• If the session is to be shared with other schools, their names. 

 
Please note that in order to allow us to accommodate your requirements, please request your 
session at least one term in advance. 
 
On application you will be sent the Governor Services In-school Agreement Form.  The session 
will only be confirmed once the signed agreement form has been returned by the school. 
 
Please refer to the Governor Services SLA 2015-16 for relevant charges.  
 
Full details for each session are available on the West Sussex Grid for Learning. 

https://www.westsussex.gov.uk/learning/west_sussex_grid_for_learning/support_for_school_staff/information_for_governors/useful_governance_information/governor_induction_and_trainin/wscc_governance_courses.aspx


What should governors consider? 
 

• For the governing body to complete a regular review of their effectiveness and skills 
audit to identify the training needs for specific governors and the whole governing body. 
 

Documents you may find useful: 
 

• All Party Parliamentary Group’s  ‘20 questions every governing body should ask itself’ 
http://www.nga.org.uk/Guidance/Workings-Of-The-Governing-Body/Governance-
Tools/Twenty-Questions.aspx  

• National Governors Association has produced a skills audit 
http://www.nga.org.uk/Publications/Welcome-to-Governance-Resources/18-Skills-
Audit.aspx  
and another is available on WSGfL 
https://www.westsussex.gov.uk/learning/west_sussex_grid_for_learning/support_for_sc
hool_staff/information_for_governors/useful_governance_information/governor_training/
governor_skills_audit.aspx   

• For the governing body to discuss its training needs and contact the Governance Team 
using the details below to arrange booking 

 
 
Contact details: 
 
If you wish to book a session from the menu, please email your request to 
governor.inschooltraining@westsussex.gov.uk  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The information contained in this briefing paper is correct at the time of publication (July 2015) but may subsequently 

be subject to change 

http://www.nga.org.uk/Guidance/Workings-Of-The-Governing-Body/Governance-Tools/Twenty-Questions.aspx
http://www.nga.org.uk/Guidance/Workings-Of-The-Governing-Body/Governance-Tools/Twenty-Questions.aspx
http://www.nga.org.uk/Publications/Welcome-to-Governance-Resources/18-Skills-Audit.aspx
http://www.nga.org.uk/Publications/Welcome-to-Governance-Resources/18-Skills-Audit.aspx
https://www.westsussex.gov.uk/learning/west_sussex_grid_for_learning/support_for_school_staff/information_for_governors/useful_governance_information/governor_training/governor_skills_audit.aspx
https://www.westsussex.gov.uk/learning/west_sussex_grid_for_learning/support_for_school_staff/information_for_governors/useful_governance_information/governor_training/governor_skills_audit.aspx
https://www.westsussex.gov.uk/learning/west_sussex_grid_for_learning/support_for_school_staff/information_for_governors/useful_governance_information/governor_training/governor_skills_audit.aspx
mailto:governor.inschooltraining@westsussex.gov.uk


For Information 
 
 

Governor Training Programme – Venues 
 
 

Following the review of the Governor Training Programme, it was agreed that some of the 
courses would be held at alternative venues.  Below are the addresses and access details for all 
the current venues used for governor training.  Maps for the venues used for central training 
are attached to the relevant courses on the Learning Gateway.  These are available to download 
at the time of booking. 

Central Training 

County Hall North 
Chartway, Horsham, RH12 1XA 
 
Please be aware that there is no visitor parking at County Hall North.  There are public car parks 
within a 5 minute walk of the venue.  Alternatively, if travelling by train Horsham railway station 
is located within easy walking distance of the venue. 

Field Place 
The Boulevard, Worthing, BN13 1NP 
 
Field Place is just off of the Strand Parade roundabout in Durrington. There is parking available 
at the venue. Alternatively, Durrington-on-Sea railway station is a 5-minute walk away. 

University of Chichester  
Bognor Regis Campus, Upper Bognor Road, Bognor Regis, PO21 1HR. 
 
The Bognor Campus has on-site car parking between 08.00am – 5.00pm. Parking at this venue 
is restricted to vehicles displaying a relevant pay and display ticket.  Please be aware that 
the University employs a registered external agent to enforce the car parking regulations on 
University owned land and will collect all penalty charges that are due for cars not displaying 
the appropriate parking tickets. 

Chichester College 
Westgate Fields, Chichester, PO19 1SB 
 
As the training events booked at this venue occur in the evenings there will be plenty of free 
parking on-site.  Please park in the student car park at the rear of the college.  From the car 
park, cross the footbridge onto the main college campus and follow the signs to main reception.  
For delegates who have a blue disabled badge, there are parking bays at the front of the college 
main entrance.  The room reserved for our training sessions is located off of the main reception 
area. 

  



Governor Briefings 

Chichester High School for Boys, 
Kingsham Road, Chichester, PO19 8AE 
 
The room used for training at the CHSB site is the situated within the Tim Peake conference and 
sports centre.  The school runs a strict parking policy with visitor parking only permissible in the 
16 designated visitor parking spaces.  Please do not park in the numbered parking bays which 
are for staff parking only.  Disabled parking is available directly opposite the Tim Peake building 
and there is lift access to the first floor meeting room.  

Durrington High School 
The Boulevard, Worthing, BN13 1JX 
 
During school hours please be aware that there is limited parking available on-site.  Governors 
are therefore requested/advised to park in the residential roads neighbouring the school site. 

Capron House 
North Street, Midhurst, GU29 9DH 
 
There is no parking available on-site at this venue. Please use the public car park opposite the 
venue which allows free parking for the first 2 hours but you will still need to display a valid 
parking ticket. 

Holy Trinity CE Secondary School 
Buckswood Drive, Gossops Green, Crawley, RH11 8JE 
 
If travelling to Crawley on the B2195 turn left at the traffic lights at Squires (formerly Cheals) 
Garden Centre.  Please be aware that there may be restricted parking during school hours. 

St Paul’s Catholic College 
Jane Murray Way, Burgess Hill, RH15 8GA 
 
The school is located off Jane Murray Way, adjacent to the A2300, west of Burgess Hill, a mile 
west of the A23.  Follow signs for the Triangle Leisure Centre (opposite).  There is ample 
parking, including disabled parking, on-site. 

Charis Centre,  
West Green Drive, Crawley, RH11 7EL  
 
There is limited parking at the front of the Centre off West Green Drive but ample additional 
parking is available to the rear which is accessible via a driveway from Town Barn Road.  There 
is level access for disabled visitors from the front and rear car parks.  If you wish to use the 
rear car park please use the enter postcode RH11 7EB into your Sat Nav as this will take you to 
Town Barn Road and the entrance to the rear car park.  

 

 

 

 

 

The information contained in this briefing paper is correct at the time of publication (July 2015) but may subsequently 
be subject to change 



 
 

NOTES FOR CLERKS 
 
 
Election of Chair and Vice Chair: 
 
At the first FGB meeting of the autumn term you will probably need to include the election of 
the chair and vice chair.  The clerk should be in the chair at the start of this meeting. The clerk 
will manage the chairs election process before handing over to the newly elected chair who will 
manage the vice chair election and chair the rest of the meeting. 
 
 
Booking Governor Training: 
 
Clerks are advised that it is possible for them to book training via the Learning and 
Development Gateway on behalf of their governors but they will need to request permission to 
do so from the Gateway team. This can be done via an email to 
learninganddevelopment@westsussex.gov.uk stating your name and the name of the school 
that you clerk at. 
 
 
Reconstitution: 
 
This is a reminder that you should notify the governors’ admin team of your FGB membership 
following re-constitution if you haven’t already done so. A pro-forma was provided to you and 
must be completed and sent to governor.services@westsussex.gov.uk . The pro-forma can also 
be found on the WSGfL –  
 
https://www.westsussex.gov.uk/learning/west_sussex_grid_for_learning/support_for_school_st
aff/information_for_governors/process_information_for_clerks/governing_body_reconstitution.a
spx.  
 
 
Minutes: 
 
All clerks are reminded that they should be sending copies of all approved FGB minutes and 
heads reports to governor.services@westsussex.gov.uk. 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The information contained in this briefing paper is correct at the time of publication (July 2015) but may subsequently 

be subject to change 
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